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11H' AN(IFAITI) BIBIlo(H:APHY

PRoBLEMS.. 1 FPECATON.

V01 11:1F TWO: PliTISHFP I, I ThRATERF (B( oKS)

Corueliu (ftove, Fd. H.

The general purpo!;e of this bibliography is to bring to light a
wide range of educational literature dealing with those problems ip
human interaction that stem from differences in cultural background,
and in particular to focus on the literature relating cross-cultural
l Lt ferences to the process of educat ion in formal sett ings. I11 thH;,
the second volume, literature published in hooks (including pamphlet-
like items) is cited and annotated. In Volume One, recent fugitive
literature available on ERIC microfiche was cited and annotated. 01)
Olg Orli. When an En number is assigned it will he found in the Cross
Reference Index of Resources in Education.)

For the purpose of compiling this second volume, my working def-
inition of "published literature (books)" has been as follows. All
items cited herein are published by commercial or not- for -? profit,
houses. The latter include professional associations (such as the
Society for Intercultural Education, Training and Research), govern-
ment-sponsored projects (such as the National Clearinghouse for Bi-
lingual Educat ion) , local organizations (such as the Workshop Center
for Open Education), and a variety of other not-for-profit groups.
Whenever an item originating with one of these groans is cited, I

have included complete ordering information.) Articles appearing in
journals are not cited in this volume, but articles appearing in hooks
of readings and anthologies are cited regardless of whether they orig-
inally appeared in journals. A few items cited herein, such as simu-
lation games and one collection of pnotogranhs, might not he properly
described as "literature"; however, they Fall squarely within the
sc(v)e of chis bibliography and so have been included.

The substantive concern of this bibliography is quite narrow. Tt
focuses on the literature dealing with non:_linguistic cross-cultural
Problems of an interaersonal nature within educational settings. By
"non-linguistic" I suggest, negatively, that literature concerning
nsvehJlinguistics, sociolinguistics, bilingual education, second lan-
guage learning, translating, and so forth has been excluded:

I suggest,
positively, that literature 'concerning nonverbal communication (some-
times called body. language), sociocultural behavior patterns, cognitive
styles, acculturation, biculturalism, and the influence of deep culture



evLrvddy li:e his been included. Bv "cross-cnitnral" .atc.a.st di:-

:eronces dttrihutahle not only to national and ethnic origins, Hit

to sod: 11 class and religious backgrounds. Bv "prollems of mu

natnrc" 1 nuggest both Aflective And behavioral probloms in

: t ac interaction stemming from differing cultural valnes an,t
aodidl txpectations, and ,tovnitive problems in understandinY ii

st,mming from differing conceptual styles and repertoires ot

exnerionce:;. I should add that literature discussing ways And means
of toaching the culture concept And of preparin p students dnd oth.rs
:or interaction with culturally different people ha;; h',11 incln,b,d;

rature concerning ethnic studies, specific foreign cultures, and

n h i l o s o n h v o f m u l t i c u l t u r a l education and c u l t u r a l plurdlism 11AH

not heen Finally, by "in educational settings" I sliggest

not onl- torail educational settings"such as classrooms dnd connseler'

ctrides, but also nonformal settings wherein education, more broadly
onarlied, takes place; with respect to the latter I hay- in mind the

many vdried contexts Associated with international student exchange.

Ot course, numerous items of literature cut across these categories

for inclusion and exclusion; it has been my sense of the emphasis of
the item in question that has guided my decision to include or not.
Some excellent itens falling outside my selection criteria Are cited

iii tie entitled "Recommended Parallel and Backgronnd Readings."

In selecting items for inclusion in this bibliography, I have

favored recent publications; however, items of special interest or
value from the 1950s, the 194ns, and even the 1930s have hen cited

Ati well. The annotations have been written by me following a reading

or careful inspection of the item in question; in those few cases

where the annotations have been drawn from other sources, these are

cited. The number of pages is given in all cases except where I have

not personally seen the document. With respect to the compreHensive-

ness of this bibliography, I believe it to he the most eomnlete anno-
tated bibliography in its field (as that field was defined in the

previous paragraph). On the other hand, several Years of biblio-
graphic work have taught me that no bibliography is inn' complete,

and that all bibliographies are obsolescent almost immediately. Con-

sequentl, immediately following the Table of ,T,ontents the user All

be advised "How to Keep Abreast of Future Published Literatute in

This Field," and Section One of this bibliography lists "Pnblished

Annotated Mblingraphies" that may he consulted in addition to this

one.

In September 1975, the Institute on International Studies at

Teachers College, Columbia University, published the forerunner of

this hibliogra-hv, which was entitled The Intensively Annotated

Biblio;!raphy on Cross-Cultural Problems in Education. The scope

of that bibliography was broader than the scope of this one; users

wishing to consult my 1975 bibliography will find it on ERIC mircr,)-

fiche: ED III 912.

t.)



il)le Cont_t,nt

IntrOMLerV StateMenI

How to Keep Abro,,st f Fnture Published Literature
lvin This Field

Section On : Published Annotated Bibliographies

Section Iwo: Recommended Parallel and Background Readins

Section Three: Published Literature (Books)

Subject Index to Citations (O



t Abreast o! t'titlile P u t , ' i s l i e d i t e e -at tire in Fie Id

:-;tuJc:It ,! non-linuistic cross-cultural problem,; illeducdtion

::dtY ;:oeP ,O of now ;rid liter:Iture in his or her field os

tollows:

I. Subscribe to The BridEw. This "Review of Cross-Culturdl At-
tairs" is probably the best single resource for keeping abreast of
new 'dublications, including teaching materials, in the field or cross-

culturol studies. Three regular sections of T11._ Bridge are devoted

to this purpose: "Resources," "Book Review.;," And "The Book Store."

the last or these makes a Iptrg number of publications Available by

moil At reasonable prices. Subscribe by sending s'12.on to The Bridge,

Ceuter tot- Research F. Education, 1800 Pontiac, Denver, co 80220.

ilamine the quarterly Internati.onal Journal of Inter-cultural

R, lotions, of publication of the Society for inter-cultural Edu-
cotion, Trainilv and Research. Two regular sections, "Book Reviews"
and "Books Received," cite publications covering the entire field of

intercultural studies. Subscribe by sending 815.00 to Transaction
Periodicals Consortium, Rutgers University, New Brunswick, NJ 08903.

i. xamine the Authropolcy & Education Quarterly, offiei;:l pub-
lication of the Council on Anthropology and Education. A regular

section, "Publication Notes," has the form of an annotated bibliography

of recent publications relating to cross- cultural problems in educa-

tion. Subscribe (and become a member of CAE) by sending 510.00 to
the Council on Anthropology and Education, 1703 New Hampshire Avenue,

Washington, DC 20009.

4. \lanuallv search the subject indexes of monthly issues of the
ERIC serial publication, Resources in Education, or commission a com-
puter search of the ERIC data base from time to time. In either case,

the following ERIC descriptors, among others, will prove useful:

Acculturation
Adjustment Problems
Adjustment (to Environment)
Behavior Patterns
Ria:;

Riculturalism
Body Language
Classroom Communication
Cognitive Processes
Cognitive Style

Communication Problems
Cross Cultural Studies
Cross Cultural Training
Cultural Awareness
Cultural Background
Cultural Context
Cultural Differences
Cultural Disadvantagement
Cultural Environment
Cultural Factors



Cultural Images
Cultural Interrelationships
Cultural Pluralism
Cultural Traits
Culturally Disadvantaged
Culture Conflict
Culture Contact
Culture Free Tests
Discriminatory Attitudes (Social)
Educational Anthropology
Ethnic (Ir)ups
Ethnic Relations
Ethnic Stereotypes
Ethnocentrism
Ethnography
Famiiv School.Relatienship
Foreign Culture
Foreign Students
Troup Relations
Human Relations
Immigrants

Intercommunication
intergroup Relations
International Educational Exchange
Interpersonal Relationships
Learning Processes

!Ale Style
`fiddle Class Culture
`liddl Class Values
ligrants

Iticultural at

Nonverbal Communication
P;Irent School RelaLiouhip
Race Relations
Racism
Social Adjustment
Social Discrimination
Social. Relations
Social Values
Sociocultural Patterns
Stranger Reactions'
Student Adjustment
Student Attitudes
Student Behavior
Student Exchange Programs
Student School Relationship
Student Teacher Relationship
Teacher Attitudes
Teacher Behavior
Teacher Bias
Testing Problems
Values
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t OTIC: `11(1 teei ibtiocr.tohic!;

The following pnblihed annotated bibliogrAphiescite literature,
both fugitive and published, concerning cross-cultural problems in

education and rellted tields. These bibliographies should he con-
sulted as supplements to Volumes One and Two of this bibliography.

Banks, AAMi:ti A. Teaching Strategies for Ethnic Studies. Boston, MA:
Allyn and Bacon, 1075. 502p.

This major substantive work on ethnic studies includes len. thy
annotated bibliographies scattered throughout; they cover ever.v facet
of this field and include works of anthropology, economics, geography,
history, political science, and sociology. The ethnic'groups that
receive special emphasis irC'this volume are Native Americans, Furo7
peens, Blacks, Mexicans, Asians, and Puerto Ricans; others arc dis-
cussed also.

Brislin, Richard W., and Charles, John. "Research on Cross-Cultural
Interaction." In David S. Hoopes et al. (Fits.), Overview of Inter-,
cultural Education, Training and Research. Volume I: Theory. Wash-
ington, DC: Society for Intercultural Education, Training and Re-
,search, 1977. pp. 106-152.

Following a short article reviewing r-,search on cross-cultural
interaction, Brislin and Charles list various resources the field,
including people and organizations. Following this, nearly 70 lelding
hooks and articles arc cited and annotated; the annotations sometimes
are several paragraphs in length.

Burnett, Jacquetta H. Anthropology and Education: An Annotated Bib-
liographic Guide.- NewHaven, CT: HRAF Press, 1974. 159p.

This bibliography includes approximately 875 citations with
moderate-length annotations, and is arranged alphabetically by au-
thor's last name. No indices are included.

Cardenas,. Jose A. Multicultural Education: An Annotated Bibliography.
San Antonio, TX: Intercultural Development Research Association, 4976.
lop

'Although manv of the citations in Dr. Cardenas's bibliography
concern bilingual education and bilingualism, many more will he of
interest to those searching for literature on non-linguistic cross-
cultural problems. Its divisions include "Rationale and Theory,"
"Program Strategies," "Models," "Curriculum Development," "Teacher
Education and Training," "Community Involvement," and "Evaluation and
Testing." Note: Available from IDRA, 5835 .Callaghan Road, San Antonio,
TX 78228.



ran:esce- Immigrant Children in American Schools. A

i Annot:it i',i iov,rnilir: with Selected Source Doctimynts.
N1: August n's `1.

lrietl!.. Annotated bibliography contains l',00 entrie!: ou tile'
imir.int child in che baited States. Although thy tort;,; is on the

immigrint child, in hi!-, school And community, a wide variety et relAted

items Are Citt'J. The I ittyr cover topics such is sit ;Inoti

t Cn I Ili story, :1;-;- Iat i on/accu 1 t uro t ion, Inl er-ethni relat ions,

Amer ion movement s, psychological test 1110, rn(n' :1!)

hilingual/biculturAl education.

Cenn..il for Exceptional Children. rarly Childhood InterventionCul-
turally Different: A Selected Bibliography. Reston, VA: Comacil for

lona 1 Chi , 07'). 121).

Tuir: annotated hi' iogrAnhv contains approximately 60 citations
documents Published 'twe'e'd 1966 and 1°74. The citation!, deal with

m;"-g.cts of early childhood intervention for the culturally different
in terms of prevention, ")rogram effectiveness, parental role, parental
edacatior, langua,,e development, cognitive development, home visits,
"-,rogram description.i, curriculum planning, and teaching methods.
Note: Available for from the Council for Exceptional Childien
Intormation Center, 1,12.n Asflciation Drive, Reston, VA .12001.

Inalehart, Babette F., and Mangione, Anthony R. The Image of Plural-
ism in American literature. New York, NY: Institute on Pluralism and
Group Identity, J974. 74p.

This useful annotated bibliography includes 403 citations to
fiction, dram;, poetry, journalism, cr'_!icism, biography and auto-
biography concerning the following immigrant groups in America: Ar-

,,menians, Dutch, Germans, Greeks, Hungarians, Irish, Italians, Jews,
Poles, Scandinavians, and Slays. The subject index includes headings
such as "Cult6re Loss or. Maintenance," "Education," "Identity'

"Moving into Mainstream," and "Social Problems." Note: Avail-

able for $1.50 from the Institute on. Pluralism and Group Identity,
165 East 56th Street, New York, NY 10022.

Johnson, Harr': A. Ethnic American Minorities: A Guide to Media and

Materials; New York, NY: R.R. Bowker Co., 1976. 304p.

11,..re is a goldmine of information (or the teacher who is looking
for resources useful in teaching about Afro-Americans, Asian-Americans.
Native Americans, or Spanish-speaking Americans (Chicanos, Cubans, or
Puerto Ricans). Each chapter includes information about the history

:Inc: :'ultural heritage of the group in question, an e:Ktensive unanno-

tated hiblioTAraphv of hooks and articles, and an annotated bibliography
of a-)propriate media and materials of all kinds films, filmstrins,

transporencies, reco-ds, posters, and so forth. The annotations deal
with recommended grade level, costs, suppliers, and other practical
matters.



Kot , re ,- et al. Bib' iography of Ft Her i t St it':; 1'1 k,--

Y,r,1111 t W;ishington, PC: National Center t or rrhan 17,t ic
At t i irs and the Nat ional Fdlic at ion Assoc iat ioii, I 076. ;tip.

Phis bib! iographY 1 I s ts materials dove 1 ofied by project t hat
v e e i'ved Federal Fthni Her tage Stud ion Program grants ,luring

and 'Mlle annoLit ions are short fa most ;p-;es, an,1 t

ma in citation sect ion In organ i7c1 by st:ate. Fotir CeS t t

citations by audience, and iovisua type, ethnic group, and sub jec t ;

the sub ec t index int 1 tide:j ent r iesxfor thropo 1 ogv, I tura 1 stiItlle
education, and .sociology, among many others. Full addresses ;11.t.
given for every item so that tears m-:'.- seek additional intormatien
or may purchase the materials in those caseti where tlwv..,ire tor sal,!.

Available from the NCrEA, 1521 16th Street, N.W., WashiuYton,
DC 20036.

Lindquist, Harry M. "A World Bibliography of Anthropologv and Hiu-
cation, with Annotations " In Murray L. Wax et. al. (Eds.), Anthro-
poLilical Perspectives on Education. New York, NY: Basic Books,
1071. pp. 3°7-384.

In this bibliography, about 70L-" of the entrte,; are anuotated,
most with one or two short sentences; a section on "General" worl,.s
is t-ollowed by sections ovecing literature on Africa, Asia, Purapo,
North America,. and the Pacific. Only recent works are cited. In an
accompanying article, Lindquist apologizes for omitting Latin America.
The bibliography is primarily devoted to reviewing the major themes
running through the literature in anthropology and education: elitism,
problems of minority education, the nature of educational planning',---'
national vs. local_ loyalties, the rural-urban split, and unemployment.

Nichols, Margaret S., and O'Neill, Peggy. Multicultural Resources
for Children. Stanford, CA: Multicultural Resources, 1077.

This is a bibliography of materials for preschool through ele-,

mentare grades in the areas of Black, Spanish'- speaking, Asian Ameri-
can, Native American, and Pacific Island cultures. Includes picture
books, early reading, folktales, legerlds, biography, fiction, poetry,
nlays, art, music, crafts, games, festivals, social studies, human
relations, simulations, posters, etc. (This' annotation appeared as
a review in The Bridge.) Note: Available for 5L4.011 from Multicul-
tural Resources, Box 2945, Stanford, CA 94305.

Noble, Steven .1, Learning about Global Co, eration and The rnited
Nations System. New York, NY: United Nations Association of the
United States of America, n.d. 28p.

This "Annotated Curriculum ,Resource Guide," which was compiled
in 1976, does not have as i.ts,,RIMior focus non-linguistic cross-cul-
tural problems in education. However, it includes citations of hooks.



er I audro\tisuals, i mu lat i,mi and ott.R, r t h it at,` I

te int crest to issropm t cachers ont others ,.,,pr

a11 cult ure, t l i 1 glpb,71 perspe,t Ives, p rem' t t .t
in I1 of :11.t` I P-:k' to he

hibliogranhv. Prices and ordering addrehses of all item

1, .nal an appendix lists ,ether sonr,s inrOM:lt Onl)l icat j,`1
AV:.! 1\1ote: Available from the UNA-USA School Pre,:ram,

',0th Street, York, 1(1017.

t is , Anne t e. Hducii t and An t }INT() 1 v: An Annot at d il,1 i

ht` II:et.. . 'iN rk, YY. Carl and Pith ing, 1977. 64 ry.

His b ib 1 iographv on anthropology and edit,at in ,tover'

1 i 'rat ure in six languages Kuhl i shed between 1059 111,1 1 '17N rt f 1 It 1

t 1 ) ..i st-or ica 1 luenees, (7) current trends, (1) t t i ca 1 coucta us,

An: ( i) pract:oai methodology. Doctoral dissertations aro fuel', Iel

among the items. There is a topical index as well as a retional (pee-
,

pi, and placesir i.ndox. The annotations, all personally vritten th,

cemil.tr, are up to sixty words in length.

;;uhlua, Jadith. Culture and Behavior in Hawaii: An Annotated

:raphy. Honolulu, HI: S.cial Science Research Institute, 19;1.
This annotated bibliogcaphy cites materials that rcJ:It to the

attitudes and behavior of the ethnic peoples of Hawaii. 1'1oto: Avail-

able fer -;4.00 from the Publications Office, SSRI, University tit
Hawaii. 1914 University Avenue, Honolulu, Hawaii 96822.

Seelve, H. Ned, and Tyler, V. Lynn. Intercultural Communicator
Provo, UT: Language and Intercultural Research Center. 19;

97p.
Fewer than half the pages of this all-inclusive resourco

are devoted, to an annotated bibliography of hooks. The remaindec are

deve%ed to citations of other bibliographies, other print and media
material (such as journal articles, videotapes, and films), communi-
cation media soUrees (such as articles and papers. fllm prganiaatrona;,
and international communication agencies), fugitive :.aterials (only
those on file at LTRC are listed), and other resources (such as direc-
cries, information centers, material f-m11,-ntiot)s, and i- ituricns

conducting research). With respect to ent1.1s in all th, sections,

some hive 'lengthy annotations, some have short innot,?tions, some have

none. An appendix lists words and sLortphrnses'us, 1 in cataloing
or organizing materials related to intercultural commlications.
Note: Available for 55.45 from the Language & Intercultural Research
Center. Brigham Young University, 240 B-34, Provo, UT 506.02.

V



Spencer, Richard E., and Awe, Ruth. International Educational Ex-
change: A Bibliography. New York, NY: Institute of International
Education, n.d. (1970?). 156p.

Although technically not an annotated bibliography, this massive
compilation of citations is so minutely subdivided that users should
have little difficulty isolating useful publications. The five major
sections are "International Exchange of Students, Teachers, and Spe-
cialists," "Educational Curriculum," "General Works on International
Educational and Cultural Exchange," "Cross-Cultural and Psychological
Studies Relevant to Educational Exchange," and "Bibliographies." The
first section named above is divided Into fourteen subsections, in-
cluding "Selection/Admissions/Orientation," "Foreign Student Advisors,"
"Attitudes/Adjustment," "Returnees/Follow-up Evaluations," and "For-
eign Students and Other Foreign Visitors in the United States." Note:
Available for S6.0O from the Publications Division, Institute of in-
ternational Education, 908 United Nations Plaza, New York, NY 10017.

Spindler, George, and Spindler, Louise. "Case Studies in Education
and Culture." in George D. Spindler (Ed.), Educastion and Cultural
Process: Toward an Anthropology of Education. New York; NY: Holt,
Rinehart & Winston, 1974. pp. 542-544.

Seventeen descriptive studies of in-school and out-of-school
education in a wide variety of cultures are annotated in this bib-
liography. Included are studies carried out within the following
cultural groups in the United States: Alaskan Eskimos, Amish, Blacks
in rural Louisiana, Blacks in New York City, and white middle-class
suburban administrators. Another annotated bibliography of six
items follows immediately (pp. 545-546); it is entitled "Case Studies
in Cultural Anthropology Containing Materials on Cultural Transmis-
sion," and includes a study of the Hutterites of South Dakota and
Montana.

Stone, James C and DeNevi, Donald P. (Eds.). Teachiaz Multi-
Cultural populations: Five Heritre;es. New York, NY: Van Nostrand
Reinhold, 1971. 488p.

This compilation of 37 articles concerning Blacks, Puerto
Ricans, Mexican-Americans, American Indians, and Asian-Americans
(Japanese and Chinese) includes a 24-page annotated hibliographv
of intormation about- -rind for use with students from--the fAve mi-
nority groups. Covered are bibliographies, journals, sources on
history and culture, contemporary issue, the arts, audiovisual
materials, sociological and anthropological studies, materials tor
clasr;room use, and so forth; all these categories are 1-4 IwntA.d t(n-

,;011 of the fivi. grnnie;. Clii!;!;rourn tonclicr,P,TcrinlIv will find
Stiqw DPN(.vi''; hihl Ingrnph a n;oful 1-(nnrc(..



F.

Trueba, Henry T. Bilingual Bicultural Education for the Spanish Speak-
ing in the United States: A Preliminary Bibliography. Champaign, IL:

Stipes Publishing Co., 1977. 176p.

This appears to he one of the most complete bibliographies of its
kind, and wins high marks for breadth and organization Its major cat-

egories are Bibliographies, Bilingual/Bicultural Education, Bilingual-
ism, Education, Language, and Socio-Cultural Perspectives. Each of

these categories is in turn further subdivided; for example, Socio-
Cultural Perspectives is broken down into 30 subcategories, including
Acculturation- Encuituration, Alienation, Assimilation, Cultural Differ-
ences, Ethnic Relations, Nature of Culture, and so forth. Although
"Irueba's hihlingraphy is unannotated, it is included herein because its
extensive organization functions as a sort of annotation scheme.

Tucker, Michael F. Screening and Selection for Overseas Assiument:
Assessment and Recommendations for the U.S. Navy. Denver, CO: Center

for Research and Education, 1974. 120p.

This report was not intended as an annotated bibliography, but
can serve as one with reference to literature on criteria and predic-

tors of successful experiences of individuals living and working in a
culturally different environment. Sixty-five items of literature are
individually reviewed (in either Appendix B or C) with respect to the
findings of each on adjustment of overseas personnel such as mission-
aries, businessmen, military personnel, students, Peace Corps volun-
teers, and others. The full references for these and over 100 addi-
tional related works are found i.n the bibliography. In addition, this
literature is generally discussed in Section II of the report. Tucker

found that to date, no one had developed either a proven set of cri-
teria of overseas success, or a proven set of predictors of such suc-
cess. Note: Availabte for $6.00 from the Center for Research and
Education, 2010 East 17th Avenue, Denver, CO 80206,

vsse, Agnes N. International Education: The American ExTerionce, A

Bibliography. Metuchen, NJ: Scarecrow Press, 1974. Volume One: 16qp.

Volume Two, Part I: 546p. Volume Two, Part 547p.

This two-volume (physically, three-volume) bibliography contains
11,359 citations to doctoral dissertations and masters theses (Volume

One), to periodical articles on general topics (Volume Two, Part I),
and to periodical articles on area studies (Volume Two, Part II); ever,/
conceivable aspect of international education from the American point

of view is covered. Within each volume, the' documents are oranized

and arranged in logical fashion; organizational subdivisions of partic-

ular interest In Volume Two, Part F, include "Adjustment to an Alien

Culture," "Attitude Change through International Contact!-;," "Foreign
Influence!-; on American Education and Cultural Institutiow;," "Coun!;e1-

ing and Fort,ign Student Advisors," "Hospitality and Community Involve-

ment 9" "t1r iontat ion," ;Hid "Amer I catu.; as Viewed by For eigner.;," among

man,/ other!-;. Each document Is numbered in order to la( ilft ;It e t hi Ih;1'

thorough indices at the ends; of '.',dome One and Volume Two, Part II.

!lo?;t Jrthe (' I ;I t: Loris are ;itmot at I'd and Inr);;t of the aura t at tmlp; Jut.
,tfit' or t WO short ;1.1-it.ences hr Ii. A titI rd volume cover ing
es.;a,,;, ;Ind government ducIIIIR'llt !t I;; foitheonlit



Section Two: Recommended Par,Illel And Backyround ReadiagH

The following hooks and articles do not deal with cross-culteril
probiems in education, And therefore fall outside the scope of Syction
Three of this blhlioyraphy. However, the compiler found that: each o'
the following, entries made a valuable contribution to his understand-
ing, of culture and oross-cultural problems in general. Therefore, he
recommends them to users of this hiblioyranhy ns excellent parallel
and background real moo. (Note: These citations are not covered in
the index.)

Benedict, Ruth. Patterns of Culture. Boston, MA: Houghton Mifflin.

Thouh written more than forty years atto, Patterns of Culture
remains an excellent introduction to the concept and the study of
culture. Benedict's main thesis is that very little in the human
behavioral repertoiro is a matter of "human nature"; humans are no] do.
much more by custom than by instinct. Another point underscored ho
Benedict is that any piven culture is an integrated and patterned
whole. She illustrate:-; these concepts with three chapter-length de-
scriptions of sharplvdiffering societies: the Pueblo of New Mexico,
the Dobu of Melanesia, and the Kwatintl of the Pacific Northwest.
In the final two chapters, Benedict discusses the relationship be-
tween individual predispositions (as studied by psychologists) and
cUltural norms (as studied by anthropologists). Note: Available for
is. )5 !nom Center for Research 6, Fducation, 1800 Pontiac, Denver, CO
80 ?:D.

Birdwhistell, !tin/ I.. Kinesics and Context. Now York, ^:Y: Ballantine
Books, 107O. 427p.

Birdwhistell was one of the earliest theorists in the field of
nouvorhal communication, and continues to he a leading researchyr.
ThH collection of his writings inolndos little that is direttiv re-
Iat('d to cross-cultural Problems in education, but it makes valuable
readiny for those who ary interested in the nonverbal channyls of
communication--and it is in these nonverbal channels that man'.' or

mtva of the misunderstandinys inherent in cross-cultural communica-
tion htve their origin. hirdwhistell makes a cviivincing case for

iii that nonverhill behavior has more communicative
vtlue verbal behavior (!..,1,4'lq.h), and for the theoret Ical view-

iii it tin' :;ocial-integrttive function of nonverhal behavior is
It lea a 1,, irip(,t't i t infurni,it 1 hint iiuu. l'Art
1.1r I "RdickTrNund," lw;jonilw in Hwy 'in, "It

;),[1,!H 0 thr ii lilt View beginnlny on n,tge 81, and "Commumicit-
ios tud :'11 I t iii I.: A Limi ow,1,,i(01," Hun', un /



Briggs, Jean L. Never in ArE;er: Portrait of an Eskimo Family. Cam-

bridge, MA: Harvard University Press, 1970. 379p.

Ms. Briggs joined a small community of nomadic Eskimos in the
late summer of 1963 and lived with them northwest of Hudson Bay,
north of the Arctic Circle, for well over a year. From her exper-
ience came this engaging and thought-provoking hook. Its value to
readers of this bibliography is that it leads to a deeper apprecia-
tion of the kinds of differences that divide people from divergent
cultural backgrounds. No mention is made in the hook of formal edu-
cational practices among the Eskimos, although there is much infor-
mation about the socialization and enculturation of Eskimo children.
Briggs not only provides painstakingly recorded details about Eskimo
life and emotional patterns, but also demonstrates uncommon insight
into her own reactions to her experience. A major appendix deals
with Eskimo concepts c,f emotion.

Brown, Ina Corinne. Understanding Other Cultures. Englewood Cliffs,
NA: Prent ice -Hall, 1963. 184p.

In the opinion of this reviewer, this volume is outstanding as
a clear and uncomplicated introduction to anthropology and the concept
of culture. It is written for the non-specialist by an anthropologist
who has devoted her life to making her subject understandable to all
Numerous examples of all kinds of cross-cultural differences are in-
cluded. This hook (in paperback form) was in print in the Spring of
1978.

Chothia, FAH. Other Cultures, Other Ways: Why Can't Everyone Be Like
U_s7 Denver, CO: Center for the Orientation of Americans Coing Abroad,
1978. 21p.

This publication discusses, in simple terms, the nature of cul-
ture and the ways in which culture influences one's thinking and be-
havior. Examples are provided of a wide variety of interpersonal
misunderstandings caused by cross-cultural differences. Introductory
in nature, this booklet will prove useful to these who are about to
travel overseas but who have little or no knowledge of the nature and
potential impact of cultural differences. Note: Available for S2..13
(cheaper prices offered for quantity orders) from the Center for the
orientation of Americans Coing Abroad, 281.9 South Locust Street,

Deriver, CO 80222.

Michal, and Scribner, Sylvia. Culture and Thought: A P,;ycho-
. .

Yorical Introduction. New York: John Wiley f. Sons, 1074. 221p.
y-L

This non-statistical, jargon-free, and otherwise clearly written

hook is the best introduction to cross-cultural research on cognitive
proces,;(el known to this reviewer. Cole And Scribner begin by review-

ing Ole history of thought about tin.. relation of culture and cognition,

then provide elipter-length ovrvi,vp; of key; nininutn in the



following areas: culture and language, culture and perception, H:1-
utre and conceptual processes, culture and problem solving, and cul-c

ture, learning, and memory. Yet, their purpose is fteater: not
only do they critique each of the projects they describe, but also
they close this modest volume by advancing a aloughtful and informed
proposal for a new program of research distinguished by (1) atten-
tion to people's use in certain social contexts of "functional cog-
nitive systems" instead of to the supposed presence or absence of
cognitive capacities across cultures, (2) commitment to the employ-
ment of a wide variety of methodologies drawn from appropriate
social sciences (especially anthropology) in order to gain muttiple
perspectives on any given aspect of cognitive functioning, and (1)
recognition that intragroup comparisons can he as productive in
the search for answers as comparisons across cultures. An exten-
sive unannotated bibliography is included.

Cote, Michael, et al. The Cultural Context of Learning and Thinking.
New York, NY: Basic Books, 1971. 304p.

This volume deals with the influence of culture on cog-
nitive processes, although most of the ink is expended on detailing
the research carried out by the four authors (including John Gay,
toseph Click, nod Donald Sharp) among the Kpelle of Central Liberia
Their approach fuses the fields of anthropology and psychology, which
in the past formed divergent assumptions about the influence of cul-
ture upon thinking. The message of this work is that the notion of
an inferior "primitive mentality" due to "cultural deprivation" is
nonsense. What differs between cultures is not the quality of
thought processes, but the content and premises of thought, 3nd the
situations and conditions which elicit thinking. Western reification
of "intelligence" as supposedly demonstrated by the creation of tech-
nology ls merely an ethnocentric vlow--in fact, people's skills at
tasks differ with their respective culture's emphasis on those tasks.

Condon, John C., and Yousef, Fathi. An Introduction to Interculturaj
Communkcation. Indianapolis, IN: Bobbs-Merrill Educational Publishing,
1(-175. 106p.

Of several general texts in the field of intercultural ccimmunica-
tion, this one seems to have gained the widest acceptance. Professor
Condon, an American, brings to this honk ten years of experience in
Mexico, Brazil, Tanzania, and Japan; Professor Yousef, an Egyptian,
hrings many years of experience working with Americans in the "liddle
Vast and in Fu rope. Their emphasis is on values and beliefs as well
a:; communication across cnItures. Also discussed at lengehire non-
verbal behavior, life styles in the home, language and patterns of
thought and rhetoric, translation and interpreters, :Ind !;ocio-cultural
patterns in the developed and developing, nation;;. included ice ;a

thirty-page hibliographv.



l,,h- P., and Blair, John G. There IS a Difference: 12 Intercul-
tural Perspectives. Washington, DC: Meridian House international,
197. 136p.

Through extensive interviewing of foreign-horn individuals who
had lived in the United States for varying lengths of time, the au-
thors prepared sketches of the critical differences between American
culture and the culture of twelve foreign nations: Brazil, .India,
1;E1:171, Kenya, Turkey, Colombia, Indonesia, Ethiopia, Jamaica, Iran,
F.gvpt, and Nigeria. These are interesting and instructive, but intro-
ductory in nature due to their short length. The final chapter, "Per-
;pe.-tives," deals with the principal impressions and cross-cultural
problems of the new arrival to the United States: pace of life,
frienuship, egalitarianism, emotional expressiveness, informality,
teacher-student relations, and several others. This reviewer he-
lieves that the principal value of There IS a Difference ties in its
multi-angled perspective on the socio-cultural patterns of American
life. The hook's title is intended as a refutation of the common
but naiie assumption that all peoples are fundamentally alike. Note:

Available for S2.50 from Meridian House International, 1630 Crescent
Place, N.W., Washington, DC 20009.

Hall, Edward T. Beyond Culture. Garden City, NY: Anchor Press, 1976,

2TJ6p.

Hall, one of the leading figures in cross-cultural research and
writing, stresses first and foremost_ the importance of context (situa-
tion) in understanding human events, and discusses the differences
between "high-context" and "low-context" cultures. Also treated at
length are extension transference., the failures of institutionalized
education, and the notion that cross-cultural experience provides the
only sure basis on which people can transcend the culture into which
thc-,. were born and adapt it to the times. Chapter 5 is an outstand-

ing statement of present knowledge with respect to biological rhythms;
chapter 15 advances a new theory of culture as identification. Al-

though this volume is relatively free of jargon, it is not recommended

for newcomers to the field of cross-cultural studies. 'Extensive bib-
liography. Note: The two other major works by Edward T. Hall are hc.

Silent Langual;e (1959), in which he develops an elaborate theory that
explicates n11 of culture (that is, all mn-made things and events)
:1!-; h;iving communicative value, and The Hidden Dimension (1966),
which he exanninc s, in depth the way,; humans from different cultures

and !;pace.



Hall, Edward T., and White, William Foote. "Intercultural Communica-
tion: A Guide to Men of Action." In Alfred Smith (Ed.), Communi-
cation and Culture. New York, NY: Holt, Rinehart & Winston, 1966. pp.
567-576.

This article is an excellent introductory reading for those new
to the field of intercultural communication. Hall and White provide
many examples contrasting American with foreign cultural patterns in
order to make their key points forcefully: "culture" involves vastly
more than artifacts and customs, and face-to-Face communication can
break down even when individuals from different cultural backgrounds
share a common spoken language. Although written for businessmen,
this is a practical and revealing article for educators.

Hoopes, David S. (Ed.). Readings in Intercultural Communication,
Volume ITT. Pittsburgh, PA: Regional Council for International
Education, 1973. 148p.

This volume contains a mixed group of articles, seven under the
General heading "Basic Issues in Intercultural Communications Re-
search," and three under "Applications: Cross-Cultural Training and
the Intercultural Communications Workshop." Many of the articles,
including all three in the second section, are concerned with re-
search and evaluation issues. Of special interest is an article by
Edward C. Stewart, entitled "Outline of Intercultural Communication?
(pp. 15-36), which was prepared by Stewart and a committee as a "map"
of the field.

Hoopes, David S., et al. (Eds.). Overview of Intercultural Education,
Training and Research. Volume I: Theory. Pittsburgh, PA: Society for
Intercultural Education,Training and Research, 1977. 152p.

This volume contains ten articles on the basic concepts that con-
stitute the framework for cross-cultural training and the study of
intercultural communication. Topics covered include values and be-
liefs, perceptual processes, adaptation to new cultures, mental health,
conflict, the function of language, and cross-cultural effectiveness.
Two articles cover the field of cross-cultural research more generally.
The articles conclude with bibliographies, some of them extensive.
Note: Available for S4.95 from the Intercultural Network, 906 North
Spring Avenue, La Grange Park, IL 60525.

Kev, Mary Ritchie. Paralanguage and Kinesics (Nonverhal (;OMMUHiC:1-
tiop). Metuchen, NJ: Scarecrow Press, 1975. 246p.

Key's hook provides excellent background reading for those whose
interest. combines cross-cultural problems with nonverbal communica-
tion. Parnguaval, and Kinesics Ls outstanding (and unusual) for its
treatment of nonverbal behavior in cross-cultural context. Thy chap-
ter on paralanguage (that- is, vocal but nonverbal behavior) is on of
the bet statements known to thk reviywer, and there is a !ufparate
chapter On tlIP function Mn silence. Instead of merely paving, due
respect to the importancy of the context of behavior, Kvv devotes two
chaptetm to it. Her hihlimgraphv ixtv pages long.
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Language Research Center. Intercultural Communicating. Provo, UT:

Brigham Young University, 1975. 35p.

This manual is intended primarily for people about to embark on
an overseas sojourn or assignment. Its purpose is not to teach any
particular set of cultural patterns, but to raise awareness of (1) the
myriad ways in which such patterns differ across cultures, and (2) the
special characteristics of American patterns. Intercultural. Communi-
cating includes numerous examples and case studies as well as questions
to ask oneself while interacting in a variety of situations; it is es-
pecially strong in its attention to cultural differences in nonverbal
behavior, values, and social expectations. Note: Available for 53.10
from the Center for Research and Education, 1800 Pontiac, Denver, CO
80220.

Lee, Dorothy. "Codifications of Reality: Lineal and Nonlineal." In

James P. Spradlev and David W. McCurdy (Eds.), Conformity and Conflict,
Second Edition. Boston, MA: Little, Brown and Co., 1974. pp. 112-127.

This reviewer highly recommends Lee's article as a fascinating
illustration of the extreme and deep-seated ways in which cultures can
differ. The article ostensibly deals with the differences separating
the English language from that of the Trobriand Islanders, but the
implications of these differences go far beyond matters of structur-
and lexicon, touching upon fundamental differences in life styles,
world views, and ways of perceiving reality. Note: This article also
can be found in Joan T. Roberts and Sherrie K. Akinsanva (Eds.), _Edu-
cational Patterns and Cultural Configurations: An Anthropology
of Education. New York, NY: David McKay, 1976. pp. 272-281.

Marris, Peter. Loss and Change. Garden City, NY: Anchor Books, 1974.

I92p.

Ostensibly, this little hook is not about cross-cultural inter-
action, being concerned instead with the grieving process that follows
profound loss or change. But its first chapter, entitled "The Conser-
vative Impulse" (pp. 7-25), is thc, most cogent explanation ever seen

by this reviewer of why interpersonal contacts across cultures lead
to personality disruption (culture shock) as well as to misunderstand-
ings. Marris sets out to discuss the deep human need for regularity
and predictability in everyday affairs, relating this need to the
impact of loss or change. It is this same need, of course, which
makes interpersonal dealings with culturally different people so dif-

ficult and disorienting. Even though Marris makes no speciii,. mention
of ross-cultural problems of an Interpersonal nature, Iii first chap

ter IS A hrliliant statement of the fundamental causes of !;uch proh-

I ems.



Robinson, Donald W. (Ed.). Verdict America: Readings from Text-
books of Other Countries. Boston, MA: Houghton Mifflin, 1974. I45p.

This unusual book contains lengthy excerpts. from the secondary
level textbooks of 19 nations: Argentina, Australia, Canada, China
(People's Republic), Colombia, CzechoAovakia, France, East Germany,
West Germany, Israel, Italy, Japan, Mexico, Norway, Philippines,
Rhodesia, South Africa, Soviet Union, and United Kingdom. These
excerpts all concern the United States, and are organized in chapters
dealing with the American way of life, urban problems, minorities,
politics, the dollar, peace and war, and the American character. Of
interest is the fact that the read.9g level of the quoted passages
obviously is well above that provided for American secondary students.
index.

Scheflen, Albert F. Body Language and Social Order. Englewood
Cliffs, NJ: Prentice-Hall, 1972. 208p.

This volume makes its points as much by photographs ns by use of
the written word. Although many of the individual meanings of hod'
movements are discussed and analyzed, it is the overall function of
nonverbal behavior that interests Scheflen; that function, as the
title suggests, is the maintenance of social order. In other words,
body movements are seen as a traditional code operating largely out-
of-awareness whether or not language is employed. Body Language and
Social Order is the hest short introduction to nonverbal behavior
known to this reviewer. Advanced readers will appreciate How Behav-
ior Moans (Garden City, NY: Anchor Press, 1974), by the same author.

Sharp, Lauriston. "Steel Axes for Stone-Age Australians." In T_ames
P. Spradley and David W. McCurdy (Eds.). Conformity and Conflict,
Second Edition. Boston, MA: Little, Brown & Co., 1974. pp. 413-427.

This interesting article is of use primarily to the person who
is attempting to teach culture to secondary or college-ag students.
It is an outstanding illustration of the standard assertion by an-
thropologists that the introduction or creation of one innovation
(thing or idea) into a given cultural pattern eventually will have
ramifications throughout that pattern. Sharp relates how the intn)-
din.tion of an apparently insignificant hatchet-size steel axe into,
tlr culture of the Australian Ahorigines eventually produced rami-
fications that threatened the very meaning of their lives.

Stonequist, Everett V. TheMargipaT Man. York, NY: Rw:sell
19(I . 228p.

originally publihed in I937, Stonequi,;t1!-: work has a certain
timeles,; quality. Subtitled "A Study in Personality and Culture
Conflict," the hook is a thorough !;ociologIcal-psvchol(wical inter-
proLitien arid analysis of the clash of divergent culture at the



level of individual functioning. The marginal man is a person who
exists on the margins of two cultures--one 'dominant, one subordinate-
and consequently experiences personal conflict and resulting personal-
ity '---;,inization. In the first part of this hook Stonequist exam-
ines th Jcial situations that produce marginal men; in the second
part he deals with the consequences of marginality for adjustmei .

Wedge, Bryant M. Visitors to the United States and How They Sec Us.
Princeton, NJ: D. Van Nostrand Co., 1965. 168p.

The author prepared for the writing of this hook by interviewing
one hundred "escort-interpreters" of the Department of State who had
been assisting in the Foreign Leader Program by travelling around the
U.S. with leading individuals from a wide range of foreign countries.
The book describes the difficulties faced by foreign visitors in under-
standing numerous features of American culture (with emphasis on the
American political and economic system) and discusses the probable
cause of each. Also useful is what the escort-interpreters learned
about how to promote understanding: in essence, it was to play down
reliance on verbal explanations and concentrate on exposing the visi-
tor to the concrete, the real, and the personal.. A major value of
this book is in the extra measure of understanding it provides Ameri-
canscans of themselves. The outlook of visitors from Africa, japan, Latin
America, and the USSR is described.

Yousef, Fathi S. "Nonverbal Behavior: Some Intricate and Diverse
Dimensions in Intercultural Communication." In Larry A. Samovar and
Richard E. Porter (Eds.), Intercultural Communication: A Reader,
Second Edition. Belmont, CA: Wadsworth Publishing Co., 1976. pp.

230-235.
This short article is valuable primarily for the examples it

provides of the breakdowns that can occur in intercultural face-to-
face communication due to mistaken assignment of meaning to the non-
verbal behaviors of others. The examples include misunderstandings
founded in monochronic vs.'polychronic differences in the handling
of time, differing .nonverbal ways of showing respect to a superior,
and variant conceptions of what are acceptable tactile behaviors in
male-male, female-female, male-female dyads. Note: The containing
volume includes many other articles of general interest to those
involved with communication across cultures; it is available for

'7,=-C-> from Center for Research & Education, 1800 Pontiac, Denver, c0
80220.



Section Three: Published Literature (Books)

The following entries cite published literature (hooks and arti-
cles in books) on non-linguistic cross-cultural problems of an inter-
.personal nature within educational settings (as defined in the intro-
duction, pp. i-11). The citations are ordered by author's last name,
and are numbered to facilitate use of the Index, which begins on page
60.

Angel, Frank. "Social Class or Culture? A tundamental Tssue in the
Education of Culturally Different Students." in Bernard Spolskv (ed.),
The Language Education of Minority Children. Rowley, MA: Newbury
House, 1972. pp. 37-47.

In this thoughtful article, Angel addresses the critical question
of what classroom teachers should do differently as they interact with
and instructculturally different learners. He suggests that the edu-
cational problems faced by minority group children may he more a func-
tion of socioeconomic conditions than of cultural differences, but
admits the extreme difficulty in ever disentangling cultural from
socioeconomic factors. In the end, he provides no answers; the arti-
cle is valuable for the sympathetic and.knowledgeahle manner in which
issues are discussed.

-2-

Asch, Timothy. "Audiovisual Materials in the Teaching of Anthropology
from Elementary School through College." In George D. Spindler (Ed.),
Education and Cultural Process: Toward an Anthropology of Education.
New York, NY: Holt, Rinehart & Winston, 1974. pp. 463-490.

The author explores ways in which audiovisual devices and mater-
iAh4 (including photographs, slides, filmstrips, films, videotapes,
sound recordings, and other forms more in the province of the fine
arts) can he used both as teaching devices and as learning act ivities
at all levels. '1anv specific ideas are included about pedappical
apprnahe, student prnieet,;, and technical concerns. Pihlinranhv.

Parna, Lira,/ M. "Int ercii t urn) Cnmmunicat inn Su timid Pl orl(;." lit
dairy A. Samovar and Richard F. Port or (Ede,.), 111tprc ,t_,.11]-1 r
'at ion: A Reader, Secnnd Nyei t Ion. Imunt , ('A: Wadkasnrt h i flyi

comp:Inv, I (I /6. ph - ?Os

1 1 1 . 1 n I d e a l art i t I t . for t nt.1,,,c(wwr to the I i t . I d

communleatinn,:. Althnui,,11 it i,, it Jhoet

1
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classroom problems, some of its examples of actual cross-cultural mis-
understandings do involve older exchange students. Barna presents five
variables in the face-to-face communication process that are major
stumbling blocks when cross-cultural contact is involved: (1) lan-
guage differences, (2) illusive nonverbal cues, (3) preconceptions and
stereotypes, (4) the practice of immediate evaluation, and (5) tension
and high anxiety.

-4-

Barna, LaRay M., and Jain, Nemi C. "Teaching of Intercultural Con mni-
cation at the Undergraduate and Graduate Levels." In David S. Hoopes,
et al. (Eds.), Overview of Intercultural Education, Training, and Re-
search. Volume II: Education and Training. Washington, DC: Society_
for Intercultural Education, Training and Research, 1978. pp. 1-9.

This article reviews the history and present status of courses
on intercultural communication at the post-secondary level; lists fun-
damental assumptions, ideas, concepts, and theories underlying such
courses ,s well as four basic approaches used in teaching them; dis-
cusses future directions, prospects, and needs; and lists a variety of
resources including organizations, materials, audiovisuals, and simu-
lation games. A nonannotated bibliography is included. Note: The
containing volume may be ordered for $4.95 from the Intercultural Net-
work, 906 North Spring Avenue, La Grange Park, IL 60525.

Batchelder, Donald. "Preparation for Cross-mt.:oral Experience."
In Donald Batchelder -and Elizabeth G. Warner .), Beyond Exper-
ience: The Experiential Approach to Cross-Cu -11 Education. Brat-
tleboro, VT: The Experiment Press. 1977. pp. .,8.

Batchelder,who is Director of Cross-C',1tur ':Ludies for TheExper-
iment in International Living, outlines a nambcf of exercises, activ-
ities, and discussions that have proved suc:-essful in helping students
prepare themselves for cross-cultural living experiences. The exer-
yfses relate heavily to the affective and conative domains, involving
the "process" or "experiential" approach preferred by The Experiment;
however, they are not the type of exercises associated with sensitiv-
ity training. They are grouped under five general questions that
need to be dealt with by the students: (1) Who am I? (2) Where do
I come from? (3) Where am I going? (4) What for? and (5) What am
willing to attempt? Many other exercises are described in detail

between pages 71 and 140- of this volume.

-(,-

Bat.chelder, Dona Id, "Training U.S. Students Go ins; Abroad . " In David
Hoopes, e t a l . (Eds. ) , Overview o f te rcul tura I Education, T ra

and Research. Volume 11: Ecluci,ti on and Traininj. Washington, DC:
Soc!c ty for Intercultural Education, Training and Research, I978. pp.

In thin well written and informative article, Batchelder hogiwq
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by reviewing the hfstory, the clientele, and the basic assumptions
associated with the training of U.S. students going abroad. 'filen,

at more length, he discusses theories, approaches, methods, and re-
sources that have been found useful and productive in cross-cultural
orientation sessions. The approach Batchelder recommends is a 1)11-
anced amalgam of the cognitive and the experiential in which the
students are given 'constant opportunity to involve themselves in
the le-lr-ling process rather than act as mere passive recipients.
Batch states t' many successful orientation programs have
been organized aroul.. five key questions to he answered by the stu-
dents individually through a process of group discussions and activ-
ities. The questicnf; are: Who Am i? Where Do I Core From? Where
Am I Going? What }'or? What Am 1 Willing to Consider Attempting?
A bibliography is included. Note: The containing volume may be
ordered for S:4.95 from the Intercultural Network, 906 North Spring
Avenue, La Grange Park, IL 60525.

-7-
hatv, Roger. Reeducating Teachers for Cultural Awareness. New
York, NY: Praeger Publishers, 1972. 137p.

Subtitled "Preparation for Educating Mexican-American Children
in Northern California," this hook reports on an "action-research
project" carried out under a USOF contract. Baty devised and con-
ducted an in-service training program for two groups of elementary
school teachers. The goals were to increase the teachers' under-
standing of the Mexican-American child's cultural background, and
to help the teachers find ways to increase the child's self-esteem.
Pre- and post-tests of tolerance and optimism were used to (lent--
mine changes in the teachers' attitudes. A great deal of spa e in

this hook is preempted by discussions of methodological and,statis-
tical matters, but haty does advance a few policy recoTendation.

a result of his experiences with the project.

-8-

heals, Ralph L. and Humphrey, Norman D. No Frontier to Learning:
The Mexican Student in the United State-. Minneapolis, MN: Univr-
sitv of Minnesota Press, 1957. 148p. #

After thoroughly explaining the "cultural approach" adopted
by the authors (worth reading in itself), the text discusses Mxi-
can students at home, their adaptation to life in the United States,
their reactions to the cross- cultural experience, ar.' their problems
upon returning to Mexico. The students were all nt college and
univev!-,it; level, includin some post- doctoral fella. Cenerali-
'::.itions are balaned,by many references to the experiences and feel-
ings of individuals. Implie;itions for student exchange program

r,



-9-

B.-dt-ord, Richard C. "The Role and Function of the Native Tea her."
Frank Pialorsi (Ed.), Teaching the Bilingual. Tucson, AZ: Univer-

of Arizona Press, 1974. pp. 218-225.
P'edford argues that there is definitely a placc; for the nati\T

teacher (that is, the teacher from the same linguistic background as
the students) in aural-oral language learning programs. His :)osition

~used on the view that the native teacher usually will he better
able to explain the many cress-cultural inconsistencies in linguistic
and cultural norms than will the foreign-born teacher (that is, the
teacher who is a native speaker of the language being learned). The
article includes many example,: of practical classroom problems of the
kind Bedford has in-mind. Bedfod sees the major contribution of t-11

fore...ign-born teacher as the precise teaching of pronunciation antl.of
idiom.

-10-

Bennett, John W., et: al. In Search of Identity: The Japanese Over-
seas Scholar in America and Japan. Minneapolis, MN: University of
Minnesota Press, 1958. 369p.

This ambitious volume is an interdisciplinary study (anthropol-
ogy, sociology, and psychology) of dozens of J;Jpanese male students
from many walks of life who, during the interwar and post-World War
II years, sojourned in the United Stat6s for educational purposes.
A separate chapter looks at the experiences of Japanese women educated
in the U.S.A. Three chapters (Part ITU attempt to generalize about
the.intorcultural experiences of Japanese students; here the authors
develop a "cultural model of interaction" (and, in particular, an
"arc of status-cue confusion") which could have considerable heuristic
value for researchers beyond the Japanese-American context. Appen-
dices include suggestions for the guidance of foreign visitors. Note:
A condensed treatment of the same material may ho found in the follow-
ing artic10-: Bennett, John W., and McKnight, Robert K. "Social Norms,
National Imagery, and Interpersonal Relations." In Alfred (11..Smith
(rd.), Communication and Culture. New York, NY: Holt, Rinehart, and
Winston, 1966. pp. 59';-608.

-11-
Blubagh, Jon A. , and Pennington, Dorothy I,. Crassing Differences.
Interracial Communication. Columbus, OH: Charles E. Merrill, 10/K.

This is a teaching guide and resource manual dealing with values
and assumptions, nonverbal communication, linguistic differences, the
issue of power, and the "blocking" assumptions that whites and ,,Arimw;
racial minorities have about each other. Each chapt.er includes exer-
cises that c111 he used in classrooms. ('I hi annotation adapted rriql

1ppi arin in The BridLe.)



I ')

Board o Education of New York City. The Enerto Rican Study. Pr, i-

1052. .ow York, NY: Oriole Editions, 1972.. 267p.
This volume reports on a broad research project carried out in

New York City using as subjects immigrant Puerto Riclns of primary
school age. Much attention is paid to the problems of learning Eng-
lish, but non-linguistic problems are discussed aswell--sespecialk
the chapter entitled "The Social-Cultural Adjustment of Puerto Rican
Pupils and Parents." One interesting conclusion of this -study is

Chat the key difference between those immigrant children who adjust
well and make progress in school, and those who don't, lies in the
realm of individual personality characteristics. Practical recom-
mendations for methods and materials, grouping, staffing, Lonelier
'raining, and so forth, are included.

ollanin, Paul A. "Field Anthropologists and Classroom Teachers."
In Francis A.A. Taunt and Edward Storey (His.), Cultural Relevance
nut Educational Issues. Boston, MA: Little, Brown and Co., 1073.
PP.

in th.-; interesting article, Bohannan finds great areas of simi-
tariLv between anthropologists working in strange and faraway places,
un! classroom teachersespecially neophytesworking in schools in
communities different from those in which they were raised. The
comparison not only is convincing on :in intellectual level, but also
leads to some useful and practfcal suggestions for teachers. Bohan-
non argues that it is teachers rather than students who must make the
major adjustment in cult'Irallv diverse classrooms, and that such
changes can be trade only on the basis of knowledge and full under-
standing of both cultures involved. The teachers must then scrutin-
L7e their own vaiues to determine which of their pedagogical and
disciplinary preferences are really worth insisting on, and which
are merely discardable artifacts of their own cultural background.
If these steps are not taken, the destructive emotional backlash of
culture shock may seriously undermine teacher-student communication.

-14-
Bohannon, Paul, et "An Experimental Ninth-Grade Anthropology
Course." In George D. Spindler (Ed.), Education and Cultural Process:
Toward an Anthropology of Education. New York, NY: Holt, Rinehart &
Winston, 197=4. pp. 491-505.

The authors describe in detail an anthropology course they taught
to ninth graders of average and above-average intelligence at an inde-
pendent clay school in Illinois over a period of three years. During
the first year, the following topics were covered: cultural and so-
cial anthropology (emphasizing detailed ethnographic studies such as
Turnbull's The Forest People), human origins and prehistory, and com-
parative civilizations. During the second and third years, the com-
parative civilization material was dropped and the other topir7s were
spread over the entire year. The authors conclude that ninth graders



an he taught ,;ophisticated anthropological material about as readily
as college freshmen and sophomores, although there are certain diffi-
culties particular to the younger students. The authors also offer
specific advice on the training of secondary school teachers who will
he teaching similar courses.

15-

Bransiord, Louis A., et al. (Eds.). Cultural Diversity and the Excep-
tional Child. Arlington, VA: Council for Exceptional Children, 1074
87p.

This document contains selected proceedings from 'the Conference
on. Exceptional Children held at Las Vegas, Nevada, in August- 1071.

Ilk:- focus of the conference was the needs of culturally and linguis-
tically different exceptional children. Presentations of special in-
terest to readers of this bibliography covered topics such as (1) ways
in which the culturally cliff, - student comes into conflict with
tr.lditiona1 curricula, (2) styles of Mexican-Americans and
Asian-Americans, (3) value conflict in the education of Native Ameri-
cans, and (4) the Asian-Amer7i_can's search for identity. Note: Availa-
ble for 55.00 from the Council for Exceptional Children Information
Center, 1920 Association Drive, Reston, VA 22091.

16-

Brembeck, Cole S. "Educational Aspirations as a New Social Force."
In Cole S. Brembeck and Walker H. Hill (Eds.), Cultural Challenges to
Education. Lexington, MA: Lexington Books, 1973. pp. 63-85.

Brembeck reports on a series of extensive interviews he conducted
in India, Pakistan, and the Philippines in order to learn more about
the social determinants influencing school learning within the context
of rising expectations. Among other things, Brembeck was interested
in studying (1) the preservation of cultural identity by villagers in
the face of alien ways imported by schools, (2) discontinuities 1)-
tween home and school resulting from education of the young, and (3)
the response of elite groups to upward pressure from lower classes.
Read this article for an international perspective on cross-cultural
problems in education in an international context.

- 17-

Brislin, Richard, and Pedersen, Paul. Tross-Cultural Orientation

Programs. New York, NY: Gardner Press distributed by Hasted Press),

1976. 223n.
This volume is a thorough review of knowledge and practice rela-

tive to cross- cultural orientation programs for a variety of purposes

and audiences. After discussing the basic issues in cross-cultural
adjustment and orientation, the authors describe eleven models for
cross-cultural orietations, review eight programs that have been put.
into ,ctual practice, describe nine audiences (such as multinational
businessmen, students abroad, and so forth) that have henefitted from
orientation programs, discuss various methods of evaluating the suc-
cess of cross-cultural orientations, and provide practical guidelines



lot (;et : up a program appropriate .( one's needs. Among ll,tt t
itIteret to users or this biblicgrdpbv arc d discussion of

H111:sot:1's mr-r-,:_)1 Human Relations Trainin(,, requirem(nt for educatort;,
arate treaments nf orientations for foreign stildc`ntS in the Knifed

States and American t(tndents abroad, and an analysis of the tp-zedul-
uc.:tt of cross-cultural orientation as part of a bilingual cducdtieu

Included is an extensive unannotated bibliography.

-IS-

Burger, Honry (- la rm-Pedagogv: CroH-Cultural Teaching Technique.
,Albuquerque, NM: Sopdhwest Cooperative Educational Labordtory, 19:1.
1,11p.

(his "Manual in Cultural Sensitivity" is one of the few exist in',
full-sdale attempts to discuss practical steps that teachers in multi-
cu t (Ira 1 classrooms can take deal more in tell i gent lv and emp;It het

icallv with their students. He hook treats cross cultural problems
in education broadly, not limiting itself to problems peculiar to the
Southwest , where it was produced. Burger advocates "syncretism," the
mutual compromise of ethnic patterns, in schools and elsewhere.

-19-
ilurger, Henry C. "Cultural Pluralism and the Schools." In Cole S.
Brembeck and Walker H. 1"11 (Eds.), Cultural Challenges to Education.
Lexington, MA: Lexingto! 1ooks, 1973. pp. 5--IS.

Burger begins by r( iewing the terms "Anglo-conformity," "melting
pot," and "cultural pluralism," and concludes that the latter is closer
to what has occured, and is occurring, in reality. Since cultural mi-
norities will play an increasing role in American education, teachers
must learn to use the inherent cultural differences of minority chil-
dren as resources for learning. Burger classifies the variables of
cross-cultural differences--time handling, communicative styles, sense
of environmental control, and so forth--and makes many concrete sug-
gestions as to how they can-1,1p turned to positive effect in classrooms.
His many Footnotes sere as a kind of bibliography.

_10_

Burger, Henry G. "Adapting Education Cross- Culturally." In Cole S.
Brembeck and Walker H. Hill (Eds.), Cultural Challenges to Education.
Lexington, MA: Lexington Books, 1973. pp. 111-119.

Burger presents a considerable number of suggestions concerning
ways in which American classroom practices can be modified and adapted
in order to increase the interest of non-Anglo children in school and
in particular subjects. Four broad areas are discussed: sociological
environment, teachim,, methods, curricular subjects, and examples of
individual subjects. Burger offers numerous suggestions, not ;ill of

which are clearly or systematically presented. Nevertheless, the
article should repay the extra effort required to understand it, es-
peially if the reader is a classroom teacher looking for practical
suggestions.



Byers, Paul, and Byers, Happie. "Nonverbal Communication and the
Vdueation of Children." In Courtney B. Cazden, et al. (Eds.), Func-
tions of l. yuan, , lge in the Classroom. New Yorl, NI: Teachers Coll 'e

Press, 1972. pp. 3-31.

Here is a highly readable article that (I) persuasively demon-
strates the importance (.,11- the various nonverbal channels in human com-
munication; (2) emphasizes the human interaction view of communication
(relegating the sender-to-receiver-transmission view to the realm of
telecommunications, where it is more app ropriate); (I) offers some
astute observations about the origin of cross-cultural problems in
the classroom, and about the nature of prejudice and cross-cultural
misunderstandings generally; and (4) discusses the special role of
the nonverbal channels of communication in helping (or hindering)
children in learning how to learn. Numerous concrete examples docu-
ent these and other points.

BYrs, Happie, And Byers, Paul. "Pi.ensions of Nonverbal Communica-
tion." in Charlotte B. Winsor (rd.), Dimensions of Language Exper-
ien_cy. New York, NY: Agathon Press, 1975. no. 79-94.

In an article which relates explicitly to classroom communication,
the Byers emphasize the fascinating relationship between human inter-
action styles and biological rhythms (particularly the ten-cycle-per-
second brain wave). The process of human face-to-face communication
is seen in `erns of individuals' being able to get "in synch" with one
another; deep barriers to successful communication may exist when the
dominant rhythmic heats of people from different cultures occur at
different multiples of one-tenth of a second. Fle possibility that
different personal styles may exist within the :;ame culture- specific
rhythmic pattern is discussed, as is the possibility that nonverbal
cues of the same variety may he shown at differing locations on the
body. A though-provoking article.

Carter, Thomas P. SEE entry -130-.

-23-
Cazden, Courtney B., and John, Vera P. "Learning in American Indian

Children." In Murray I- Wax, et al. (Eds.), Anthropological Perspec-
tives on Education. New York, NY: Basic Books, 1971. pp. 252-272.

The authors discuss a wide range of cross-cultural differences
that affect the teaching-learning situation, not all of which arc
associated with American Indians. The article is written as a review
of the literature on research, but the authors use it as a vehicle
for making many informed comments, especially about the testing of
Indians. The bibliography directs thl reader to much literature in
the field, including the vital but often neglected areas of visual
.earning, listening behavior, and time perspective.



Arnold t'achinl:L Di! t erent Cul tures in f

fl 1 :es room: A 1.anE11,tc Approach, Second Ed i t lop. Co I umbus, OH:

ChArles Merrill, 107!.,. S(to.

0: the seven chapters in this hook, the latter three constitute
the lanuae appreAh noted in the title: they deal with "Language
Development," "Receptive Skills," and "Fxpressive Skills," and in-
clude numerous detailed idcas for a wide variety of classroom activi-
ies. The first four chapters contain a general overview of the proh-

les and strengths of culturally different children, and of the euali-
tiws needed by their teachers. Chevnev relies comparatively heavily
on lengthy quotes from various authorities, most derived From mater-
ials puhlished prior to 1970. Of exceptional value is the fourth
chapter, "Strengths of Children of Different Cultures" (pp.
Wherein appear several long lists of desirable attributes that vcre
contrihnted h" teachers of ,:uch children. Each chapter cild&.: with an
extensive bibliography.

Cohen, Rosalie A. "Concept mal Styles, Culture Conflict, and Non-
verbal Tests of Intelligenc, ." In F.A.J. Lanni and Fdward Store,
([his.), Cultural Relevance and Educational Issues. Boston, MA:
Tlitlo, Brown and Co. 1973. pp. zi94 -5Il7.

In thin outstanding article, Cohen cuts through to the heart
of the difficulties associated with school performance in cross-cul-
tural contexts. She focuses nrimarilv on the incompatibility of two
major conceptual styles, the "analytic" (typical of mainstream Amer-
icans) and the "relational," showing how these styles are associated,
respectively, with "formal" and "shared-function" primary group so-
cialization settings. The reader is then shown why the term "cul-
ture conflict" properly refers to the differences between the tvo
conceptual styles, and why the problems resulting are among the most
difficult faced by educators. Finally. Cohen discusses the recently
developed "culture free" nonverbal test.; of intelligence and argues
convincingly that by stressing the analytic conceptual style, these
tests may discriminate against certain categories of students more
than the tests they were designed to replace. Bibliography. :`:ote:

This article also can he found in Joan T. Roberts and Sherrie K.
Akinsanya (Fds.), Schooling in the Cultural Context. New York, NY:
David McKay, 1976. pp. 290-321.

Commaer, Henry Steele. Meet the U.S.A. New York, NY: Institute For
International Education, 1970. 2A5p.

This volt:'_' is designed as a practical guide for "academic visi-
tors" to the unit' d States. Information on American government, re-
ligion, law, economics, education, families, sociocultural patterns,
and so forth is followed h'' detailed advice to enterim! foreign col-
lege and university students. This hook was first published in 19/15,

and has been through five revised editions since then. Note: A



similar book, olthough not designed especially for students, the

following: Alison R. Lanier. Living in the U.S.A. New York, NY:
Charles Scribnor's Sons, 1971. 205p.

Condon, Elilne C. Acculturation Problems in Adult Education. New
Brunswick, NJ: Intercultural Relations and Ethnic Studies institute,
1973. 2qn.

This essay deals with the problems encountered by in-migrants and
immigrants in their attempts to adjust to their new home community.
Among the topics covered are rate and degree of assimilation, culture
shock, educational failure of the "disadvantaged," the relation of cul-
ture and middle-class norms, cultural conflict in urban classrooms,
and the need for "bi-culturative" adult education. Note: Available
for 52.50 from the IRES Institute, Rutgers Graduate School of Educa-
tion, 10 Seminary Place, New Brunswick, NJ 08903.

-28-
Condon, Eliane C. Non-Verbal Communication. New Brunswick, In-

tercultural Relations and Ethnic Studies Institute, 1973. 22p.

Introductory information is present i on metalinguistics (cul-
turally conditioned patterns and sequences of thought), kinesics
(body language), and paralinguistics (vocal but nonverbal behavior).
For each field of study, basic definitions and general scope are
presented. This monograph is inten.od for use in training teachers.
Note: Available for 52.00 from the IRES Institute, Rutgers Graduate
School of Education, 10 Seminary Place, New Brunswick, NJ 08903.

Condon, Eliane C. Introduction to Cross-Cultural Communication. New
Brunswick, NJ: Intercultural Relations and Ethnic Studies Institute,
1973. 25p.

Intended primarily for use in training teachers, this monograph
presents introductory information about cross-cultural communication.
Topics covered include: definition of culture, role of culture, ethno-
centrism, national character, and differences in the perception of
reality. Note: Available for S2.00 from the IRES Institute, Rutgers
Graduate School of Education, 10 Seminary Place, New Brunswick, NJ
08903.

-30-
Cordasco, Francesco, and Bucchioni, Eugene (Eds.). Puerto Rican Chil-
dren in Mainland Schools. Metuchen, NJ: Scarecrow Press, 1968. 465p.

Reasning that the Puerto Rican child has been seen by American
educators only in terms of language, the editors of this volume pre-
sent him in his full socio-cultural context. Part I deals with aspects
of Puerto Rican culture; Part II discusses the Puerto Rican family;
Part III treats the Puerto Rican experience on the mainland (that is,
the continental United States) in terms of conflict and acculturation.



hart IV, which includes half of the volume's iS art isles, concerns I he

experience of Puerta Rican children in mainland schools. A large nu..:-
her nt t hose cal I ee ted articIes relate speciIIcai ly to Puer Ricans
in New York City. The volume cancludes with an enormous bibliography

ntblishei and unpublished materials concerning Puerto Ricans.

-11-
Coyel1a, Leonard. The Social Background of the Italy American School
Chili. Leiden, The Netherlands: E.J. Brill, 1967. ',88p.

This document originally was written as a Ph.D. dissertation it
New York University in 1944; very probably, it remains the most thor-
ough and complete extant study of the deep cultural problems encoun-
tered by immigrant students and their parents in the United States.
Refreshingly, Covello does not talk ad nauseam about language dilficul-
ties. His emphasis is on a wide variety of social, communicational,
and educational problems hampering the relations between the immi-
grants and American schools. The work treats only one immigrant group,
the contadlnos (peasants) from Southern Italy, whose transition to
American life was unusually stressful. But this work has wider appli-
cation both as a model for research and as an outstanding representa-
tive statement of the many kinds of problems potentially facing immi-
grants. Many direct quotes from immigrants help keep the discussions
lase to reality. See especially Part III, "Italian Family Mares and

Their Educational Implications" (about I5(1 pages).

-12-
Covello, Leonard. "Accomodation and the Elementary School Experience."
In Joseph Ryan (Ed.), White Ethnics: life in Working Class America.
Englewood Cliffs, NJ: Prentice-Hatt, 1973. op. 100-112.

In this excerpt from his major hook, Covello discusses the adjust-
ments and conflicts faced by elementary school, children of Italian
parents in the United States. Documentary evidence (in the form of
portions of retrospective interviews with Italian college students) is
offered to show the acute sense of inferiority felt by Italian children
in American schools. Covello discusses the psychological stress suf-
fered by the children as they are torn between American values and
allegiance to the Italian family; he reasons that this conflict does
not produce defiance of all Italian values and mores because it is
fundamentally a conflict between "public" and "private" culture. He

also reasons that the child's attitude toward school is not neessar-
ily impaired because school provides an opportunity to escape from
home and affords otherwise unavailable activities and facilities,
such as those associated with recreation.

-33-
Cultur.:Contact II. Cambridge, MA: AlIT Publications, 1976.

This is a simulation game stressing global awareness and cultural
relativism, to he played by twenty to thritv students in grades seven
through twelve. The game is predicated on the landing of a trading



x.pedition on an isolated island inhahited hv a non-industrial tribe.
the nrhlem is for the expedition members to communicate with the na-
tives, and vice versa. the object is to demonstrate the misunder-
standings that arise when two different cultures meet. Note: A Cul-
tur_eCont_ru II kit can he ordored for $36. 50 from APT Puhlicarions,

;.,:heeler Street, Cambride, MA 021)8.

Darrow, Ken, and Palmquist, Brad. Trans-Cultural Study Guide. Palo

Alto, CA: Volunteers in Asia, 1977. 155p.

Presented is a long series of questions for use in systematic
observation and inquiry with respect to a foreign culture. The top-
ics covered include economics, politics, social structure, sex roles,
religion and beliefs, music and art, food, education, communications,
health and welfare, and the trans-cultural experience. The volume is
intended for use by students, volunteers, and others crossing national
boundaries, but might well he of use to teachers who are preparing
units on foreign cultures. Note: Available for 52.85 from Center for
Research and Education, 1800 Pontiac, Denver, CO 80220.

-35-
DeBlassie,-Richard R. Counseling with Mexican-American Youth: Precon-
ceptions and Processes. Austin, TX: learning Concepts, Inc., 1976.

The author's purpose is to examine and minimize the stereotypes
while emphasizing the uniqueness, dignity, and worth of each individ-
ual Mexican-American. Chapters on cultural background include analy-
sis of social, attitudinal, family, religious, linguistic, and educa-
tional characteristics. Then attention is focused on problems and
concerns of Mexican-American youth, with specific and detailed discus-
sions of the practical aspects of couns6ling. The hook concludes with
four illustrative case studies. (Note: This annotation was adapted
from a review in a publication of the New Hampshire Office of Equal
Educational Opportunity.

-36-
Drucker, Ernest. "Cognitive Styles and Class Stereotypes." In Elea-

nor Burke Leacock (Ed.), The Culture of Poverty: A Critique. New York, NY:

Simon and Schuster, 1971. pp. 41-62.
Drucker levels an attack on the popular myth that lower-class up-

bringing leads to"concrete" thought processes, while middle-class up-
bringing leads to (higher order) "abstract" thought processes. He

views intelligence tests as "gatekeepers" which serve to select and
develop certain styles of thought which subsequently are advocated as

superior. He shows with examples that many supposed facts about lower-
class thought are probably artifacts of the middle-class-oriented re-

search process. The whole notion of levels of development is discussed,
and the conclusion is reached that high-IQ children may be superior only
in terms of cognitive conformity. Finally, Drucker discusses the work

of Herman r.,litkin.on "field dependent" and "field independent" cognitive



.,'_vies: these -3t.vle: appear to 1,c eveLly distributed over all socio-
economic cLisses.

37-

Dumont, Robert V., Jr. "Learning English arl How to Re Si lent : Stu
diec Sioux and Cherokee Classrooms." in Courtney b. Carden. et Al.
(Ed-.), Functions of Language in the Classroom. New York, NY: Teach-
ers College Press, 1972. pp. 344-369.

Ostensibly, this article is about the way (silence) in which In-
dian students gained control over insensitive white teachers and thus
protected themselves From pedagogical excesses. The main benefit of
the essay, however, is that it compares and contrasts a singul.
ineffective teacher of Indians with a singularly effective one. Du-
mont also discusses how a teacher-training institution could prepare
novice teachers for positions in multicultural classrooms.

-38-

Dumont, Robert V., and Wax, Murray L. "Cherokee School Society and
the Intercultural Classroom." In Joan 1. Roberts and Sherrie K. Akin-
sama (Eds.), Schooling in the Cultural Context. New York, NY: David
McKay Do., 1976. pp. 205 -21.6.

DAmont and Wax report findings gleaned from long Ilcur,: of obser-
vation in schools attended by the Oklahoma Cherokee. 'Iney tell us
that La the great majority of cases these classrooms could he desig-
nated 'cross-cultural" only in the sense that two cultures are present;
in fact, however, such classrooms are the scene of a cold war between
the students and the teacher. In this war the students consistently
win battles by means of an intricate series of procedures that effec-
tively frustrate the ultimate goals of their white teachers: "uplift-
ing" and assimilating the Indians into mainstream society. The
most effective weapon used by the students is passive silence. The
problem, according to the authors, is that the teachers have little
or no interest in learning from their students and in joining with
them to structure the learning context. However, the rare teacher
can he found who does work successfully in a true "intercultural
classroom." The article ends with a description of one such class-
room.

-39-
Dye, Joan C. "Relationship el 'Life-Space' to Human Aggression: im-
plications for the Teacher in Bilingual-Bicultural Education." In
Antonio Simaes (Ed.), The Bilingual. Child. New York, NY: Academic
Press, 1976. pp. 173-188.

This article discusses the way classroom space is ordered and
decorated, the effects such ordering and decorating can have on stu-
dents psychologically and socially, and the methods whereby sensitive
teachers can create an environment that will help to minimize the cul-
ture shock experienced by immigrant students. Following a scholar-
oriented review of the literature, Dye offers numerous practical

c



it sometimes general) suggestions that should prove thought- provoking
for practitioners whether or not they are working with hmnigrant stn-
dents.

-40-

Fide, Ingrid (Fd.), Students as links Between Cultures. Boston, MA:
Scandinavian University Books, 1970. 2-p.

This book is based on a series of studies, authorized by UNESCO's
caneral conference, on the impact of study abroad on students from the
United Arab Republic, India, and Iran. These studies have been anal-
v::ed and combined with the writings of a number of outstanding schol-
ars to produce a systematic look at the cross-cultural study exper-
ience. The hook begins with several general articles on international
education, the psychological dimensions of educational interchange,
and the status of current research. The second section includes re-
ports of specific studies in Egypt, Iran, and India as well as several
essays by Eide on the nature and significance of the cross-cultural
study experience, especially in its communication dimension. (This

annotation adapted from a review/appearing in the newsletter "Communi-
(;n:.")

Epstein, Charlotte. Intergroup Relations for the Classroom Teacher.
Boston, MA: Houghton Mifflin, 1968. 214p.

Epstein discusses in sociological terms the problems and solu-
tions associated with intergroup contact in schools. She is respon-

sive primarily to issues generat., in the 1960s involving differences
in race, socioeconomic status, religion; differences based on na-

tional origin are also discusses '.cut not emphasized. Numerous practi7

cal suggestions are included. For example, Section IV explains how
lesson:, covering biology, arithmetic, spelling, elementary science,
U.S. history, and Julius Caesar can he employed in developing better
social relations in a heterogeheous school setting. An annotated
bibliography lists readings of value to the teacher.

-42-
Ferguson, Henry. Manual for Multi-Cultural and Ethnic Studies. Thomp-
son, CT: InterCulture Associates, 1977. 134p. plus a large number of
unpaginated forms and exercises.

This big loose-leaf manual, subtitled "A Survival Manual for the
Innovative Leader," focuses more on tasks and problems associated with
culture learning than on the substance of that learning. Chapter One,

"Cultural Learning," analyzes cultural education and states its goals.
Chapter Two, "Faculty Development," discusses ways and means of carry-
ing out an in-service training program designed to help teachers bet-
ter understand culture as well as cultural learning; this chapter



includes in :tluctious tor t0 e\perimental-tvce exercises, A tew ot
which require the purchase ot other materials from Intl rCulture At
soci.ttes. Chnpter rht,, "Curriculum Development," trcatt. numerou
:)Y,IC I i MA L at,Kociated with dottigetng and impl..menting A ttn
rictilum As well is developing and makintt curricular mAterinis ot
kind`;, an interesting feJture or this chapter is its frank treJtm
ot the public relations aspects of curriculum development (tor ytam

pIe, it suggests that school ot'icinls be kept "slightly deluded.").
Chapter Four concerns "Evaluation And Appraisal" of culturAl learning.
Purchase of the manual conveys the right to duplicAte the nmerons
forms included therein. An extensive bibliogrnphy (including short
annotations for some entries) And list of organiti.ntions active in
intercultural studies completes the manual. This reviewer 1.,)1111.1 the
prose rather rambling, but on the whole was impressed with tlh. manual
AS resource and ccnceptunl guide. Note: Available tor t',50.00 from
InterCulture Associates, Box 277, Montt uon, CT 0()277.

Fersh, Seymour, (Ed.), Learning About Peoples and Cultures. Evanston,
IL: McDougal, Littel & Co. , 1974. Students' volume: POp. Teachers'
guide: 57p.

The students' volume is a collection of rt readings, mnny by
Fersh himself, grouped into five chapters: (1) Changing Vows of our-
selves and the Universe, (2) Seeing Each Other a; Outsiders and In-
siders, (3) Considering Why Human Viewpoints Differ, (4) Communicnting
With Each Other, and (5) Perceiving Cultural Patterns in New
Intended for secondary students, the volume strikes this reviewer as
too difficult for all except juniors and senors reading at or above
grade level. The readings are diverse: some -eem tangential to what
is presumably the main thrust. On the other hand, they are capable
of providing an excellent springboard for class discussionwhich,
judging from the teachers' guide, is the main use forseen by Fersh.
Much would depend upon the level of knowledge and sophistication
brought to the classroom by the teacher.

-Wi-

Fieg, John P., and Yaffee, Lenore c. Adjusting to the USA: Orientn-
tion for Interna'tional Students. '.Nashington, DC: Meridian House In-
ternational, 1977. 121p.

Fhis well written volume is designed as a handbook and guide for
foreign student advisors or others who are responsible for presenting
orientation programs to foreign students on American campuses. it

develops a sample two-week orientation program, based on the 26-year
experience in this field of the Washington International Center. The
suggested orientation deals with (1) practical, administrative, and
ncndemic matters, (2) American studies (using a limited definition of
this term appropriate to the context), and (3) intercultural communi-
cation (stressing nonverbal communication, Language, values, and per-
ception). Much substantive material is intertwined with sensitive
practical and methodological advice cuc-rning the conduct of orien-
tation sessions. it seemed obvious reviewer that Adjusting

cj



to thc USA wa prepared by knowiedgeabl.' and experienced people. Bib-
liography.

Foster, Herbert L. Ribbin,Jj. ,u', and Navin' the Dozens. Cam-
bridge, MA: Ballinger Publishing Co., 1974. 355p.

Despite being rQdundant and in need of better editing, this volume
is an outstanding, down-to-earth statement of the problems facing the
teachers of urban lower-class Blacks. Drawing on his sixteen years of
experience as a teacher in New York City's notorious "600' schools,
FOster describes and explains the culture of the streetcorner and the
numerous ways in which its norms and values conflict with those of the
middle-class culture in which many inner-city school teachers were
raised. Foster carefully differentiates between punitive corporal
punishment, which he opposes, and "nonpunitive physical intervention,"
for which he presents a convincing rationale based on the lifestyle
and expectations of lower-class urban Black youth. Sexual mores and
other aspects of the cross-cultural conflict that occur in inner-city
schools are analyzed, and prescriptions for dealing with the resulting
problems are offered. The hook abounds with examples drawn from real
life. Ideas for training teachers are fully discussed. Each chapter
ends with an extensive bibliography.

-46-
Fuchs, Estelle. Teachers Talk: Views from Inside City Schools. Garden
City, NI: Anchor Books, 1q69. 224p.

This book. was written for use with prospective teachers in order
to provide insights into the kinds of situations and problems they
would face as new teachers in inner-city schools. In form, the book
consists of notes or diary entries written by a number of novice teach-
ers describing their experiences, each followed by comments by Dr.
Duchs. Particularly applicable to the theme of this bibliography are
Chapters 2, 3, and 4, entitled "Culture Shock," "Machismo: Culture
Conflict in the Classroom," and "The Escalator."

-47-
Gallimore, Ronald, et al. Culture, Behavior, and Education. Beverly
Hills, CA: Sage Publications, 1974. 287p.

Subtitled "A Study of Hawaiian-Americans," this volume describes
research carried out over a period of five years in a community on the
island of Oahu. The authors and their associates document the-Hawai-
ian family system and its socialization patterns, and relate their
findings to specific interpersonal conlicts occurring in classrooms.
Their data include ethnographic Jescriptions, participant-observer ex-
periences, and a few controlled experiments.' Worthy of note is the
fact that Gallimore is a psychologist, while the other two authors
(Joan W. Boggs and Cathie Jordan) are anthropologists; they have man-
aged to blend their disciplines, which are'often at odds. Culture,



iiehavior, and Education is thought- provoki:u for the theorist and
suu for the classroom teacher who is working with A11\' cultur-
ally different group (et stud..nts. An extensive Iii annocated
graph,: is included. .

-:,8-

(-;ardn,r, Robert C., and Lambert, Wallace E. Attitudes :ind Motivation
in Second-nguage Learning. Rowley, MA: Newbury Hous(, 1972. 116p.

The authors report on twelve years of research during which stu-
dents with a hicul.tural hackground in (he Nia, Maine, Louisiana, Con-
necticut, and the Philippines were studied to determine how the co-
nitive and affective realms influence the capacity to learn a second
language. In addition, they report useful insights iuto the prohl
of allegiance And identity faced by Bilingual/bicultural individuals,
and into the problems presented by ethnocentrism and stereotyping-
Chapter 8 summarizes all findings.

Cochenour, Theodore, and ianewav, Anne. "Seven Concepts in Cross-
Cultural Interaction." In Donald Batchelder and Elizabeth C. Warner
(Eds.), Beyond. Experience: The Experiential Approach to Cross-Cultural
Education. Brattlehoro, VT: The Experiment Press, 1977. pp. 15-22.

The authors outline a training design based on seven stages
through which an individual ideally progresses during immersion in
any foreign culture. The first three stages occur almost automatical-
ly; the fourth stage represents a critical bridge; the final three
stages come about only if the individual is motivated to achieve
growth and depth of understanding.. The seven stages are: (1) estab-
lish communication, (2) be allowed to exist, sort out meaning,
(!4) establish a role within the role definitions of the host society,
(5) gain conscious knowledge of oneself, (6) develop needed attri-
butes, values, and skill, and (7) derive a self-sustaining relation-
ship with the host culture, References are made to training exercics
described elsewhere in the volume.

-50-

Gorden, Raymond L. Liv-ng in Latin America. Skokie-, IL: National
Textflook Company, 1974. l77p.

This modest volume may be the best single document available for
illustrating that the understandin 'of culturally different people
cannot he accomplished by becoming, fluent in the language. Sub-
titled "A Case Study in Cross-Cultural Communication," it reports the
findings of extensive interviews carried out with American students
and Peace Corps volunteers, and with the families who .housed them
for up to six months in Bogotii, Colombia. Carden and his associates
(including native Colombian interviewers) found, among other things,
that seemingly trivial misunderstandings involving minor details of
daily living frequently. resulted in serious mutual misperceptions
that generated increas ing hostility and alienation. Intelligence,



goodwill, And fluency in the shared language, while helpful, ,.,,ere not
-1111 ficient to prevent these misunderstandings--to the point wiwrc -;ome
ho::ts refused to take a[1v more dirty, inconsiderate Americans into
their homes! Cordon's treatment is nonstatistical and genuinely inter-
esLin, and involves both description and analysis. In addition, he
makes a unique contribution in his short passage on cross-cultural
"Lobbing" (pp. 128-129).

-51-
Grove, Cornelius Lee. Communications Across Cultures: A Renort on.
Cross -Ctrl tdral Research. Wshington, DC: National Education 'Assei,i-
tion, 1976. 34p.

This booklet is intended as an introdUction to the theoretical
and practical aspects of cross-cultural communication for teachers and
other nonspecialists. Emphasis is placed on the anthropological vit'w
of human communication as well as on the contribution of.the nonverbal
channels of communicat-ion to cross-cultural misunderstandings. The

range of differences separating digit] (discursive) from analogic
(nomliscursive) modes of communication is explicated. These theoreti-
cal matters are illustrated through the dissection of an unsuccessful
cross-cultural relationship involving an American man and a Bi'itish
woman, neither of whom perfectly understood the other's perspective on
the act of kissing. The booklet closes with discussions of education
ally significant cross-cultural research involvi g linguistic patterns,
nonverbal behavior, and human biological rhythms. A 28-item annotated
bibliography is included. Note: A,'ailabie for $1.75 from the NEA Pub-
lications Order Dept., The Academic Bldg., Saw Mill Road, West Haven,
CT 06516.

Guthrie, George M. "A Behavioral Analysis of Culture Learning." Tri

Richard W. Brislin, et al. (Eds.), Cross-Cultural Perspectives on
learning. A Sr:ge Publication. New York, NY: Halsted Press (John Wiley

''ons) 1975. pp. 95-115.
in this insightful article, Guthrie examines culture learning

from the perspective of social behaviorism and applies concepts from
that fr.ld to the analysis of the difficulties encountered by sojourn-
ex:s (which he calls "culture fatigue"). The article is especially
140ful in delineating the parameters of culture fatigue, in terms of

both Ahe types of problems encountered in the alien setting and the
varied and unexpected patterns of respOnse characteristic of different

individuals. Emphasized is the complexity of the cross-cultural ex-
periencecognitive, emotional, physiological--and the dubious value
of quantitative/questionnaire methods of studying such experiences.
The possibility that no cross-cultural training is as good as any 'cur-
'ently available is not ruled out, given the unpredictability of in-
11:Lluals' response in the cross-cultural context. Bibliography.



-53-
Hansen, M. Eileen. A Manual for Leadership Training in Cross-Cultural
Understanding. New Brunswick, NJ: Intercultural Relations and Ethnic
Studies Institute, 1975. 23p.

Designed as a manual for the training of teachers and other per-
sonnel in general areas of multi-cultural communication, this document
includes specific, sequenced learning activities as well as a general
discussion of goals and skills related to leadership training. Note:
Available for 52.75 from the IRES Institute, Rutgers Graduate School
of Education, 10 Seminary Place, New Brunswick, N.1 08903.

-54-
Hanson, John W. "We AreAllGoingto Our Classes." In John W. Hanson
and Cole S. Brembeck (Eds.), Education and the Development of Nations.
New York, NY: Holt, Rinehart & Winston, 1966. pp. 14-27.

Written in the style of a lengthy diary entry, this article re-
lates some scenes and activities from schoo''; in Nigeria, this pro-
viding a useful perspective from which to view Americam educational
methods and procedures.

-55-

Henrv,Jules. "A Cross-Cultural Outline of Education." In Jules
Henry, Jules Henry on Education. New York, NY: Random House, 1971.
pp. 72-183.

The Outline is intended primarily as a research tool for anthro-
pologists and other field observers studying educational processes
throughout the world, its aim being to increase the scope of observa-
tions. It breaks down and categorizes the conscious, formal aspects
of tH education of children over six years old from the viewpoint
of the adult educator. The Outline itself Is only twelve pages lone',
the hulk of the article being explanatory notes. This resource should
prove useful to an!,one preparing to make classroom observations for
any reason. and may even provide classroom teachers with some fresh
idea!-; on how to approach their professional tasks. Note: The Outline
also may he found in Current Anthropology, 1 (4) , July 1960.

-5(,-

Hikel, J. Steven. "Cross-Cultural Education in Alaska: Not How but
Why?" In Hernan LaFontaine, et al. (Eds.), Bilingual Education.
Wayne, NJ: Avery Publishing Group, 1978. pp. 126-127.

Hikel presents a sLinging indictment of attempts by whites to
educate Eskimos in Alaska, showing that the effort is doomed to fail-
ure--faflure defined in terti of socioeconomic and culture decline of
the skimos-hecause of the'widely differing values and behavioral
styles of Eskimos and mainstream whites. He demonstrates that even
thotnOi the education provided the Eskimos is termed "cross-culturA,"
it tails to take adequate Nrmita of cultural differences. The au-
thor, an elementary school principal in Homer, Alaska, concludes than
"the Eskimw; should he saved from their saviors."



-57-
Hodgkin, Mary C. "Cross-Cultural Education in an Anthropological Per-
spective." In F.A.J. Ianni and Edward Storey (Eds.), Cultural Rele-
vance and Educational Issues. Boston, MA: Little, Brown and Co., 1973.
pp. 418-437.

The author provides several excellent examples of cross-cultural
problems occurring when students of Chinese, Indian, and Malaysian
parentage from Malaya and Singapore study for a time in Australian
schools. The reader is left feeling that linguistic differences may
be the least crucial of all possible sources of cross-cultural misun-
derstanding. Hodgkin goes so far as to question the popular assump-
tion that cross-cultural educational exchange leads inevitably to im-
proved international relations.

-58-
Holtzman, Wayne H., et al. Personarty Development in Two Cultures.
Austin, TX: University of Texas Press, 1975. 427p.

Subtitled "A Cross-Cultural Longitudinal Study of School Children
in Mexico and the United States," this work reports the methodology
and findings of a research project involving hundreds of ;,irefully
matched children, a wide variety of psychometric instruments, sophis-
ticated statistical procedures, and seven year\ of effort. The use
of matched pairs of subjects made it possible tix,control. for five
independent variables and the interactions among them: culture, so-
cioeconomic status, sex, age, and year of repeated 'testing. Clear
and uniform differences were found across the two cu1'ures for many
of the psychological dimensions and test scores, regardless of sex,
age, or socioeconomic status; in the case of other findi ngs, age, sex,

\s,and socioeconomic status interacted with culture or intera ted inde-
penAntly of culture. Hundreds of significant findings wer ,obtained
from this project, which was carried out in the late 1950s ar41, the
early 1960s. A short summary of the project and its principal

\
';'ind-

ings is presented in Chapter 14; a longer synthesis and interpre-
tion is provided in Chapters 12 and 13. An extensive bibliography\is
included. \.

-59-
Hoopes, David S. (Ed.). Readings in Intercultural Communication.
Volume I: The Intercultural. Communication Workshop. Pittsburgh, PA:
The Intercultural Communications Network, 1975. 143p.

This volume is a collection of articles and case studies de-
.scribing intercultural communication workshops, which are short-term
programs providing culturally different people with the opportunity
to explore the nature of culture and communication, to understand bow
cultural differences confound interpersonal communication, and to de-
velop intercultural communication skills that will he of value to
t:lem In their personal and educational endeavors. Such workshops
wele originally deveHped by foreign student personnel on American
campuses in order to improve the quantity and quality of interactiwi
between American and fore;gn students. Several sample workHlop che-

dules lnd outlines aro included.
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60-

Hoopes, David S. (Ed.). Readings in Intercultural Communication.
Volume V: Intercultural Programming. Pittshut:t4, PA: Society for
Intercultural Education, Training and Research, P.176. 2Oln.

This collection of articles ioscrihes a wide variety of college--
and university-level programs wherein the concerts and''mthods cif in-
tercultural communication have been consciously employed :Workshops
and formal courses in intercultural communication are not thy focus
of this volume, with the excention of one article discussing a work-
shop in Miami. Following are examples of the kinds of programs uov-
ered: a support group for cross-cultural orientation of ESL students:
a design for n one-dav host family workshon; an encroach to expandinc,,
the cultural awareness of faculty and staff; cross-cultural training
for lob interviewers and interviewees; foreign students ns educators
of American students; the development of international liying/learn-
ing centers; a design for a multicultural leadership workshop; and
models for re-entry transition workshops. See also entry in this bib-
liography for Pusch, Margaret (below).

61-
Hoopes, David S. (Ed.) . Readings in Intercultural Communication.
Volume Teaching Intercultural Communi,-ation: Concepts and Courses.
Pittsburgh, PA: Society for Inter.ulturdl Education, Training and
Research, 1977. 129p.

Following three articles on the teaching of intercultural commu-
nication, this volume includes the syllabi of 2h colleue-level courses
on intercultural communication, and 5 collc-w-level courses on commu-
nicntion and development /social change. Many of the courses outlined
were developed by well known figures in the field, including laRny
8/Irma, Fred Cnsmir, Clifford Clarke, Michael. Prosser, Tulsi Saral,
Ned Seel ye, Edward Stewart, Lynn Tyler, and others. Note: Available
for S4.95 from the Intercultural Network, 906 North Spring Avenue, ha
Grnnge Park, IL 60525.

h2-

Hoopes, David S., et nl. (Eds.). Overview of intercultural Education,
Training rand Research. Volume III: Spacial Research Arens. Washing-
ton, DC: Society f()/- Intercultural Education, Training and Research,
1978.

This third volumc in the SITTAR Overview series includes artLles
on the evaluation of intercultural courses and programs, women and in-
terulturn1 communication, issues of forced relocation and migration,
intercultural dimensions and foreign student affairs, intercultural
writing and interpretation, modernizationsof traditional cultures, cul-
ture teaching and second language instrurtion. Amon;, th ,rrrthorrc are

Ruth Hill Useem, Lynn Tyler, Ned Seelve, Albert Wight, and Reginald
Smart. (This annotation H taken from a descriptive statement cir-
culated hv SIETAR.) Note: Available for (,;4.95 from the Intelcultural
Network, 90() North Spring Avenue LN 1;r:i1W Park, IL 60Y."-).



-h3-
Hunt, Robert, and Hunt, Eva. "Educatin as an Interface Institution
in Rural Mexico and the American Inner 7,\ity." In John Middleton (Ed.),
From Child to Adult. Garden City, N1Y: Natural History Press, 1970.
pp. 314-325.

The Hunts begin by describing the sociocultural differences be-
tween the Mestizos (superordinates) and th6 Indians (subordinates) in
rural Mexico. They then focus their attention upon the schools pro-
vided by the dominant society, supposedly to\acculturate the Indians.
But in the towns where the schools are located, the Mestizos despise
the Indians (and vice versa) and want to keep them oppressed. Ti e

school is a major interface institution between the two subcultures,
and the teacher is a key "broker" linking them. Teachers in these
-,chools seem to he able to advance their careers only by cu:Isciously
or unconsciously disparaging and rejecting the IncLan students. Under

these circumstances, it is natural that neither Indian students nor
their parents have any use for schooling, so that education accom-
plishes the opposite of its stated objectives. Once the Hunts have
their readers feeling properly critical -if this situation in Mexico,
they turn their attention to the facts of life in American inner-city
schools. The parallels that they find between the two situations, the
Mexican and the American, are numerous, striking, and thought-provoking.

-h4-
Hunter, William A. (Ed.). Multicultural Education through Competency-
Based Teacher Education. Washington, DC: American Association of Col-
leges for Teacher Education, 1974. 276p.

This collection of articles is the final result of a "writing
conference" sponsored by AACTE and the Teacher Corps, the purpose of
which was to show that multicultural education is best served by teach-
er education on the "competency based" model. In Part I, Hunter dis-
cusses the antecedents to the growing emphasis on multicultural educa-

tion. This is followed by three parts, each with four or five articles,
in which multicultural education and the competency-hased model nre
viewed from the perspectives of Black, Spanish-speaking, and Native
\ANerican educators. These articles emphasize practical and concrete
concerns of multicultural teacher education, and each includes its own
hihltography. In Part V, a cross-cultural approach to multicultural
eduatIpn is briefly discussed. An appendix includes dozens of names
and addrsses of individuals associated with the conference.

-65-
Jakohovits, Leon.A. "The Encounter-Communication Workshop for Lan-

guage leachers." In Frank Pialorsi ( d.), Teaching the Bilingual.
Tuc;on, AZ: Universi'ty of Arizona Press, 1974. pp. 25-4H.

The author outlines a program or in-service training ior teachers

and othor persorel which L-; donignod to fof-;tor het tor nn(lor-

,;tandIrn; or tho prohlominvo/vod in the odncation of minority chiidron.



Two types of activities are involved: (1) an ohluctive analyst nt-

role-dvadic interactions in the school in terms of A linvuistic-ccml-
mnnication model, and (2) an analysis of the subjective aspects of

interpersonal relations in the school. "%lorl(shon sessions lead ulti-
mately to the development .of action programs designed to introduce
char1:4es in counterproductive modes of personal interaction. I'lethod-

ologically, the workshop draws upon the academic tradition of objec-
tive analysis as well as the experiential/subjctive tradition of
sensitivity trainim encounters.

lohn, Vera P. "Styles of LearningStyles of Teaching." In Courtney
R. Caden,et al. (Eds.), Functionsof Language in the Classroom. 7':k,'

York, NY: Teachers College Press, 1972. pp. 111-V43.
The author reflects on the efforts of R.I.A. teachers to instruct

Navajo children in the use of Friglish, descrihing most teachers as
!wing tong on missionary zeal and short on sensitivity to the v',

styles of their charges. She emphatically denies that the children
are intellectually deficient and Provides facts to hack tip her con-
tent (--;. She notes, for example, that Navajo fnmil ,s encourage
their children to approach the wotld visually and kinsthytic;:lly, in

contrast to the middle-class mainstream emphasis on verbal skills.

-f,7-

Kandel, Denise B., and Lesser, Cerald S. Youth in Two l.!orlds. San
Francisco, CA: Aossv-Bass, 1972. 217p.

Kande! and Lesser undertook to study the influences of the school
and the family on modern Youth, and to do it in cross-cultural nur-
pective. Furthermore, they undertook to replicate and extend the

well known research carried out by James S. Coleman and reported in

The Adolescent Society. (Coleman wrote the forward to this honk.)
Differences exist in the findings of the two studies, but one need
not he familiar with Coleman to appreciate Kandel and Lesser. Nei-
ther does one need to he specifically interested in the adolescents
of Denmark; most readers will find the Danes a useful foil :Etainst
whicn to sharpen their understanding of American youth. information
cnncerning schools is found in three of the chapters. The entire
stud,/ apparently was carried out by means of questionnaires, with nn
interviews being conducted.

Kelman, Ilerhert C., and Fzekiel, Ralph S. Cross -fiat imnal Fneounters.
Not F Aranciscn, CA: nssev -Bass, 19/0.

The authors present the results tO an intensive evalualinn it f

oat i seminar fur bro;idc:p;t Kl-wc i I i from (,1.11 vmr,
t r Spent four mnnt

i t

I i in the rnited States. The seminar took place at BrandeiH
versit - during 106:', under State Department spnnsmrship. Tho authors'
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findings--including a summary list of ingredients for a satisfying
exchange program--are conveniently set forth in Chapter 15, and will
have value for those who are involved in organizing short-term cross-
cultural exchange programs.

-h9-
Kimball, Solon T. Culture and the Educative Process: An Anthropo-
logical Perspective. New York, NY: Teachers College Press, 1974.
285p.

This work provides an anthropological perspective on education
that is valuable as a general background to the various specific stu-
dies of cross-cultural problems in education. Some of the topics
covered by Kimball include (1) the methodology of educational anthro-
pologists, (2) anthropology and teacher training, (3) the relation
between the image of the child and methods of teaching, (4) the re-
lation between the organizational environment of the school and the
child's response to teaching, (5) education as a factor in community
and national development, (6) the transmission of culture, (7) the
dangers inherent in the growing lack of congruence between educational
practice and changing sociocultural patterns, and (8) the value of
anthropological research in the formulation of educational policies
and programs.

-70
Kneller, George F. "The Impact of Culture." In George F. Kneller
(Ed.), Foundations of Education. New York, NY: John Wiley and Sons,
1971. pp. 49-73.

This straightforward, readable article provides a good overview
and introduction to the relationship between culture and education,
and to the nrohlems encountered in schools where different cultures
come into daily contact. After defining terms, Kneller discusses the
conflicts between ideal and manifest values as well as between domi-
nant and minority values, the discontinuities between child and adult
norms in American culture, and the problems created by "cultural lag"
in a rapidly changing society.

-71-
Lafayette, Robert C. (Ed.). The Cultural. Revolution in Foreign Lan-
uage Teaching. Skokie, IL: National Textbook Company, 1975. 155p.

This "Guide for Building the Modern Curriculum" includes selec-
ted papers from the 1975 Central States Conference. Of particular
relevance to those interested in cross-cultural problems are papers
on the analysis of language and familiar cultures, the analynH of
French and Hispanic cultures, the evaluation of cultural learHings,
and the preparation of teachers for cultural pluralism. These papers
as well as the others in the volume are practitioner-oriented.
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Lambert, Richard D., and Bressler, Marvin. Indian Students on an
American Campus. Minneapolis, MN: University of Minnesota Press,
1956. 122p.

The subjects of this study included sixteen Indians, two Paki-
stani, and one Singhalese enrolled at the University of Pennsylvania
during 1952-1953. The authors relied heavily on the concept of
"role," explaining that the Asian students saw themselves as acting
in three basic roles: student, tourist, and unofficial ambassador.
They admit that some of the data gathered (including extensive psy-
chiatric interviews of one of the Indian students) could not be in-
tegrated into this framework easily. Their main thesis is "...that
the major determinants of the experience of Indian students in the
United States lie in India, not here..." Implications of the find-
ings are discussed. In the appendices is a verbatim account of a
lone and revealirm interview with an Indian student.

-73-
Landes, Ruth. Culture in American Education. New York, ' : .olin

and Sons, 1965. 330p.
The author describes an experimental teacher-tcaining program

in Californiathe "Claremont project"--which pair d anthropology and
education in order to help classroom teachers, social workers, and
other personnel deal more emnathetically with "problem children" of
diverse ethnic and cultural backgrounds. The pro, ( t offered the
particinants "...no simple rule of thumb for teach.,ng their multi-
cultural classes. Instead, it showed them :tow to recast their views
of classroom problems in terms of the liverse cul'- 11 traits and
dynamics manifested by individual pur.-1-: and ten( 1---;." Three ap-
pendices discuss the Mexican- American fimilv. t. differences be-
tween the United Kingdom and the United F-, respo:.t to black-
white relations, and American Indians in tpt,it;on,

-74-

Landis, Dan, et al. "Behavioral Intentions and Norms of Urban School
Teachers." In Gaiendra K. Verma and Christopher Bagley (Eds.), Race
and Education Across Cultures. London, UK: heinemann Educational
Books, Ltd., 1975. pp. 117-144.

This article reports on selected aspects of research-in-proim-es
relative to cross-cultural difficulties ociirting in urban schools
where many of the students are lower class Marks. Much of the dis-
cussion relates to methodological concerns. The basic tiridini:, was
that neither race nor sex seems to he the most nnliet characterntic
defininsi subjective cultural differences (in terms cl norms, ir.ton-
tionn, and behaviors) in the classroom. Major dissimilarities between'
teacher and student were found to stem primarly from difierences in
social class. Called into question is the propot.ition that tedchers
,( ic t-:ct.t), colwrwlii it l'w!-'t

t h of t he name ethnic yrout)



-75-
Leacock, Eleanor. "The Concept of Culture and its Significance for
School Counselors." In F.A.J. Ianni and Edward Storey (Eds.), Cul-
tural Relevance and Educational Issues. Boston, Mi.: Little, Brown,
and Co., 1973. pp. 189-200.

Although addressed to counselors, Leacock's article is a good
introduction to the concept of culture for educators of all kinds who
Aro new to the field of cross-cultural problems in education. She
performs the additional service of demonstrating how terms such as
"the culture of poverty" can be used by lazy or insensitive educators
As stereotypes under which to bury disagreeable students. The cul-
tural dimension, she argues, has use only insofar as it is helpful
in understanding the individual as an individual.

-76-
Levno, Arley W. Rencontres Culturelles. Skokie, TL: National Text-
book Co., 1977. 110p. Teachers Guide, 32n.

This hook includes a series of 50 French-language minidramas in-
volving American students in interaction with French youth and their
families. Modelled on the "culture assimilator" apnroach to cross-
cultural training developed by Harry Triandis, this is the French
version of Encuentros Culturales, reviewed in this bibliography (se,
Snyder, Barbara, below).

-77-
1:7)liman, Joseph D. Cultural Patterns in Urban Schools. Berkeley, CA:
University of California Press, 1967. 210p.

This unu;ual "Manual for Teachers, Counselors, and Administrators"
was c:!:itten direction of" Lohman, who is Dean of the School
of Criminology !e,keley. His message throughout the volume is that
schools im,t rwr' )rm t! le task of teaching to minority students those

mninstre cuLur:ii ratterns necessary for survival in the larger so-
ciety in a that the minority cultures' norms and values are
not 1. inan's hook, which demonstrates exemplary sensitiv-
ity to min.-!ic. ,.,rural patterns and perspectives, is organized as
follow;: ,t:,ries illustrating a classroom problem are each fol-
lowed by questions for discussion and by comments from Lohman. These

in turn are followed by excerpts from relevant social science litera-
ture. The pattern is then repeated--five times in all that the

topic areas of cultural differences, self-image, school process, au-
thority relations, and the relation of school to life experience are
covered. The volume lends itself to group process as well as to in-
dividual use, and the excerpts from the social science literature form
a sort of annotated bibliography.

Longstreet, Wilma S. SEE entry -131-.
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Nathaniel H. "Teacher Training for Cultural Awareness." In

David S. Hoopes et al. (Eds.), Overview of Intercultural Education,
Training and Research. Volume II: Education and Training. Washing
ton, DC: Society for Intercultural Education, Training and Research,

ng. 35 -44.

The author discusses and analyzes the goals of training Programs
designed to enhance cultural awareness in teachers, and argues that a
critical hut rarely emphasized goal is that of instilling an aware-
ness of one own cultural perspective. Ile also lists and discusses
seven specific skills that teachers should gain in an effective train-
ping program. Appendiccs include lists of (I) organizations Providing
useful materials and information about cultural studies, (2) sources

audiovisual materials, and (3) organizations providing a range of
other assistance and materials. Caw41-1eLeaddresSes of all sources
and organizations are included. Notc:-'Tlie containing volume ma',' ho

ordered for S4.()5 from the Intercultural \Tetwork, qn6 North .Spring
Avenue, la Crange Park, II. 6()525.

McDermott, R. P. "Achieving School Failure: An Anthropological AP-.

groach to Illiteracy and Social Stratification." in George 1). Spind-
ler (Ed.), Education and Cultural Process: Toward an AnthroTodog,.. of
Education. New York, NY: Holt, Rinehart & Winston, 1N74. gn. 82-118.

In this carefully reasoned and thought-provoking article, 1(.1)er-

mott examines the. politics of everyday Life in classrooms as well as
society at large, and develops the theory that in contexts where "host
community" teachers and "pariah" students interact, the students often
find it socially expedient to learn not to learn. This theory is
grounded in Bateson's distinction between the informational (content)
and relational (command) elements of all interpersonal communication.
Where unfavorable or inappropriate relational contexts are established
bv teachers vis--vis certain students, those students tend to "take
sides" against the teachers and decline to perform, which involves
(among, other things) selective inattention to the academic information
heing imparted. Although such attitudes and behaviors on the part of
the teachers might he seen as "insensitive" or overtly "racist,"
14.rmott seems to attribute them rather to ignorance and ethnocentr.sm
activated by factors other than (or in addition to) overt ploisical

71cDermott views illiteracy as a "situational achievement"
and emnhasizes that children who don't (or won't) r erform scholastic-
ally often show high intelligence in neer group contexts. This arti-
cle draws anon and integrates a wide variety of disciplines and con
eludes with a hihliograohy of over. Inn citations.

-80

1.argaret. "Our Educational Emphaf..es in Primitive Perspective."
In George T1) Spindler (Ed.), Education and CnIture. 'New York, NY:
Holt, Rinehart 4 Wiw;Lon, i961. go. ton -1'2n.

'1ea l arone:-. [hat t llc breal.'down Uf tie I I --(-.mt inod and -,elt ;',H.t' I

Hr sir I t ii rd 1 t v (a,; lolled in um.11 1 lerlrilll IVe i



changed the emphasis in education from the desirability of learning to
the desirability of teaching, with teaching being viewed essentially
as a process of indoctrinating the learner with beliefs and facts that
he or she does not see the necessity of learning. In short, education
has become a device for maintaining power over others. This article
is old, but, in the opinion of this reviewer, timeless. Note: The
article aiso may he found in John Middleton (Ed.), From Child to Adult.
Garden City, NY: Natural History Press, 1970. pp. 1-13.

-81-

Meadowcroft, Jean, and Foley, Douglas E. "Life in a Changing Multi-
Ethnic School: Anglo Teachers and Their Views of Mexican Children."
In Hernan LaFu,. aine.,et al. (Eds.), Bi'ingual Education. Wayne, NJ:
Avery Publishing Group, 1978. pp. 84-88.

This short article is an interpretative ethnographic description
of how Anglo elementary school teachers in a small South Texas school
perceived and interacted with their Mexican students. No suggestions
are offered for improving the teachers' attitudes and classroom be-
havior--the reader is invited, however, to "draw his/her own cosiklu-
sions."

-82-
Meier, Deborah. Reading Failure and the Tests. New York, NY: City
College of New York, 1913. 38p.

In this brief, illustrated volume we have a classroom teacher's
non-technical and spirited arguments against the use of competitive
normative tests of reading ability. Meier demonstrates a clear ap-
preciation of the manner in which young children from a wide variety
of culturai and socio-economic backgrounds respond, cognitively and
affectively, to the individual test items, and how their natural in-
terests, acquired knowledge, and imagination is thwarted by the tests.
She discusses the middle class bias of the tests in terms of vocabu-
lary, subject matter. sentence structure, conceptual development, cul-
tural conventions, and value judgments. In particular, she shows how
some of the visual images (line drawings) employed in tests are mis-
leading for a wide variety of reasons, especially to non-middle clan
and other culturally non- mainstream children. Note: Available for
.75 from the Workshop Center for Open Education, 6 Shepard Hall,

1/40th Street and Convent Ave., New York, NY 10031.

-83-
Mishler, Anita L. "Personal Contact in International Exchanges."
In Herbert C. Kelman (Ed.), International Behavior. New York, NY:
Holt, Rinehart & Winston, 1963. pp. 550-561.

Drawing snhstantially on the studles made in the 195(h-; at the

University of Minnesota (see, in this hibliography, Beals and Hum-
phrey, Bennett et al., Lampert and Bressler, Morris, Sowell and 1)a-
vidson, Scott, and Selltiz et: al.), Mishler examines SOMP of the im-
portant variahles affecting the degree of personal contact with Amer-
ians as well as the reaction to the sojourn in :kmerica on the part



of exchange students. Her study is unusual in that it concentrates
on certain factors antecedent to the trip abroad: the relative posi-
tions (in the international power/prestige hierarchy) of the host
nation and the sojourner's naticn, the sojourner's relationship to
his/her own nation, and the goals of the sojourn. Mention is also
made of the cultural differences separating host and home nation.

-8=+-

Morris, Richard T. The Two-Wav Mirror. Minneapolis, MN: University
of Minnesota Press, 1960. 215p.

This volume 'orts on a stud.- of over 300 foreign students from
nations who were studying at U.C.L.A. Subtitled "National Status

in voreign Students' Adjustment," its findings are pitched primarily
to the needs of foreign student advisors. Appendices include dmxns
of tables d.l.tailing the findings of the questionnaires and interviews
administered to the foreign students.

-83-

Musgrove, Frank. "Education and Culture Concept." In F.A.A lanni
and Edward Storey (Eds.), Cultural Relevance and Educational Issues.
Boston, MA: Little, Brown and Co., 1973. pp. 12-28.

Musgrove was a teacher in pre-independence Uganda in this arti-
cle he reveals some striking disparities between his British cultural
background and that of his students. The cognitive divergencies are
particularly well documented--for example, the differences in the wav
tcicher and students viewed concepts such as "liberty," "gravity," and
"poverty." Musgrove found ultimately that he had to alter his entire
pedagogical approach in order to overcome the effects of these differ-
ences.

wikftv, Robin (Ed.) . New Backgrounds: The Immigrant Child at Home and
at Smhont. Fair lawn, NJ: Oxford Ilniversitv Press, 1968. 136p.

A Product of the Institute of Race Relations in London, England,
this hook was designed to meet the need of British school teacher for

het ter understanding of the family and educational backgrounds of
immigrant children. The focus is on four immigrant groups: est In-
dians, Cypriots, Indians, and Pakistanis. Also discussed in general
terms are the psychological difficulties that the culturally different
child may experience in Britain, and the implications of the presence
of these "new backgrounds" for individual teachers as well a, the cdu-
c;ttiorml ;-; n Whole.

81-

Htero, t;eorge C. Teachin1;about Perception: The Arab!,. llenyer, CO:
Center for Teaching International Relations, 1' +77. liAp.

This teaching unit contains 17 classroom activities that can
n,-;',1 in instructing intermediate or secondary studentsahwu Pert



in a cross-cultural context. Materials in the unit enable the stu-
dents to better understand the nature, origins, and behavioral effects
of their Perceptions about Arabs. The unit is not intended to provide
a historical or cultural background for understanding the Arab peoples
or their role in the Middle East; the unit is intended to direct the
attention of the students to the origin and effects of stereotypes in
belief and behavior, using Western perceptions of the Arabs as an exam-
ple. The approach of this unit can be adapted so that other minorities
or non-Western groups become the focus. Activities suggested include
compiling surveys, analyzing songs for stereotypes, expressing atti-
tudes about situations involving Arabs, searching for information about
Arabs in a kind of scavenger hunt, and examining textbooks for data
about Arabs. Al'. student handouts are included in the document. Note:

Avaiable for $6.55 from CT-TR, University of Denver, Denver, Colorado
80208.

-88-
Pearson, Robert P. (Ed.). Through Middle Eastern Fves. New York, NY:

Praeger, 1975.
Pearson's aim in this volume is to help develop "A sense of em-

pathy with human beings everywhere and at the same time to help its
learn more about ourselves." Through these pages, the peoples of the
Middle Fast speak for themselves, so that others may better understand
why they think and act the way they do. Included is a teacher's guide
with lesson plans. (This annotation adapted from a review appearing
in The Bridge.) Note: This volume and the teacher's guide can he or-
dered for $6.55 from the Center for Research and Education, 1800 Pon-
tiac, Denver, CO 80220.

-89-
Pederson, Paul (Ed.). Readings in Intercultural Communication. Vol-

ume TV: Cross-Cultural Counseling. Pittsburgh, PA: Society for Inter-
cultural Education, Training and Research, 197. 146p.

The seventeen articles in this volume are divided into four major_
groups having the following headings: "Counseling Guidance and Therapy
Relationships," "Intercultural and International Adjustment," "Culture
Groups in American Society," and "Cross-Cultural Counselor Training "
Among the articles are several dealing with the counseling of Asians,
Mexican-Americans, Chinese-AmerIcans, Blacks, and Native Americans; one
article relates Zen Buddhism to counseling psychology. None of the
Articles in this volume is included in the volume edited by Pederssn
it al. in 1976 (next entry below). Note: Available for $4.95 from the
Intercultural Network, 906 North Spring Avenue, LA Grange Park, H,



- nr)-

Pedersen, Patti, et al. (Eds.). Counseling Across Cultures. Honolulu,
HI: The University Press of Hawaii, 1976. 228p.

The eleven articles included in this volume cover topics such as
racial and ethnic harriers in counselint.;, value differences among
American Indians, the use of Western-based tests in intercultural
counseling, cultural sensitivities in coun :Cling, and the use of so-
cial learnirn,, theory in preventing intercultural adjustment problems.
in addition, three of the' articles deal with the use of psychotheriiP
in an intercilhtural counseling context.

91-

PLilips, Susan V. "Partici tnt Structures and Communicative Comp-
tence: Itt:arm Springs Children in Communit7 and Classroom." In Court-
ney Ii. Cazden, et a] . (Eds.) , Functions of Language in the Classroom.
New York, NY: Teacher's College Press, 1972. inn. 170-194.

This article is an informed and thought-provoking analysis of
the differences separating Indian (Native-American) and non-Indian
sociolinguistic behavior in everyday home and community settings,
and an explication of the reasons why Indian children experience con-
siderable difficulty in accepting classroom interaction pattorns as
they tend to occur under white teachers. Philips does not reach the
firm conclusion that reachers should adapt their methods to Sit 4.11-

dinn students' communicative styles; rather: noting that such efforts
have been counterproductive for those students who continue their
education in white-dominated secondary schools, she leaves this ru-
cial question thoroughly analyzed but unanswered. This article may
he read profitably either for its specific content (Indian-white
differences) or as an excellent model of cross-cultural .analvsis.

92-

Pu!-;ch, Margaret D. "The Cultural COnnection: Foreign Students in the
Schools." in David S. Hoopes (Ed.), Readings in Intercultural Commu-
nication. Volume V: Intercultural_ Programming. Pittshurgh, PA: So-
ciety for.interculturai Education, Training and Research, 107n. pp.
158-164.

This article describes a successful program in Syracuse, NY, in
which foreign students from the local university wore hrou,ht into
elementary school classrooms to meet with small groups of children.
These meetings were not isolated presentations, but rather repeated
semi-structured contacts involving two -was information exchange and
allowing personal bonds to he formed over a full school year. Pe-
sides describing important elemenT's of the program, Putsch analvzet;
it in terms of cross-cultural difficnities and the U-curve hypothesis.
The program produced positive.results for teachers and parents as well

for elementary pupils and Foreign students. The elementary pupils
were of diverse racial and socioeconomic backgroundt.4. Putsch noted
that a similar successful program run in Phoenix, A?, at a !.;(.111)()1,

on an Indian reservation.



-93-
Pamirez, Manuel III, and Castaneda, Alfredo. Cultural Democracy, Bi-
cognitive Development, and Education. New York, NY: Academic Press,
197',. 188p.

This well-wriEten, thoughtful volume discusses in both theoreti-
cal and highly practical terms how educat rs--classroom teachers in
particularcan promote "cultural democracy" and "bicognitive develop-
ment." Cultural democracy is a term suggesting that persons have the
right. to retain their ethnic ties while larning and adoptin "main-
stream" ways, and that ultimately they. may become bicultural. icog-

nitive development suggests that persons can and should learn to fun-
tion in both the "field independent" and "field sensitive' cognitive/
affective styles. The latter two terms are'develoned and refined from
research on perception by IN'itkin and his colleagues. In large measure,
however, this hook is based on the authors' own-xtensive research and
deep knowledge of Mexican-American communities and children. included
are sample assessment instruments, numerous concrete suggestions for
teach-rs, and bibliographic references.

Rich, Andrea L. Interracial Communication. New York, Harper and
Row, 1974. 207n.

This volume is intended as an introduction to the many factors
bearing upon interracial and interethnic interaction. It offers de-
scriptions of various interracial interaction situations and suggests
possible reasons for the existence of problems and misunderstandings.
Some of the topics covered include perception, prejudice, stereotypes,
role theory, attitudes and values, nonverbal behavior, and language.
The final chanter nresents a plan for teaching and ste-tvest ions for ex-
ercises are offered at the end of each chapter

-95-

Salinur, Marion C. (Ed.). The Intercultural Traveler: A Teacher's
r;uide. Durham, NC: Center for International Studies, 1977, 36p.

Although brief, this pamphlet is an excellent introduction And
aide for anyone who wishes to gain a mesure of cross- cultural under-
standing from a journey to a foreign country. Covered in a clear and
thoughtful manner are topics such as how to prepare for cultural un-
derstandin. .,rlor to leaving, ways of observing and recording during
the journey, potential problems (such as time shock, culture slp,(.1,
and a variety of hiases), establishing rapport, understanding, the cul-
ture concept, and transferring the experience to students folloving
the return home. Alsn included is an area-specific hibliogr:lphy
hooks and as well as a useful "three-dimensional checkli!:t"
(with major divisions being flaterial Conditions, Social Life, Ideol-
ogy, and Ritual) for guiding inguiriesand ob!;ervatiom;.
Note: Available for wAn from the Center for Research & rducation,
1800 Pontiac, Denver, CD 8022n.



Salishnry, I.ce H. "Cross-Cultural Communication and ,1 ,r Pitnal."

ill Lee Thav,.r (Lt.), Communicat lull: Concepts and Persnect ives.
_

r)C: Spartan Rooks, 106(.. pp. 77-06.
Salisbury presents a sensitive and well documented acconnt

thy cross-,'!II tural difficultie:-. faced by Eskimos and other nativy
Alasan stuents whose education increasingly draws then away from
their t:aditional culture. The outrageous discordancy resulting trot
giving voting Eskimos Dick anti Jane readers is only the most blatant

t t le p robins discussed by Sal isburv; among other cross-cultural
t.rohlems treated in this article are the use and acceptance ot si-
lence, quality of interpersonal relations, the significancy ot
high school graduation, and the psychological function of laninc.
Part of the article is devoted to the author's enthusiastic defense
of "living theater" (a form of dramatics) as having tie: potyntial Cr o
nnitin the world's peoples.

Savilly-troike, `luriel. A Guide to Culture in the Classim. PossIvn,
VA: National Clearinghouse for Bilingual Education, 1078. 67p.

tlritten hv a leading linguist and proponent of educa-
tion, this brier volume intelligently and practically approaches the
renuirements for effective bicultural education. The author avoids
the usual Pitfall of approaching the subject from the all-people-ary-
essentiJ'H-Alike Perspective, and concedes at the outset that ercul-
turation and acculturation are legitimate functions of schools. Nov-
erthylyss, respecting the culture brought to school hv the child is
critical, and Saville-Troiko explains how to recognHe and deal with
ni- mainstream cultures in the classroom. At the heart or the book

is A long series of questions concerning all aspects of culture that
educators must ask' not only about the children they are serving ('lit
also thout themselves. Another chanter suggests a variety or sensi-
tivo ways of finding the answers: a third discusses applications of
the cultural information in instruction, curriculum, and evaluation.
An extensive bibliography is included. Note: Available for
Iron the wiw, vino lCil. on Blvd., Suite A02, Rosslvn, VA l!'2_2()0.

-08-

Schwart.t, Florence, it al. A Cross-Cultural Encounter: A Non-tradi-
tional nProach to Social Tlork Education. San Francisco, CA: F N
Research Associates, 1Q77.

Vhis volume describes a project by which the Hunter College
School of Social 'Cork attempted to train its graduate students mot--
effectively to serve the Spanish-speaking Population of New York (.it
The core of the training took place in Puerto Rico over a fifteen
Week pc riot), md involved more than 25() hours of language training,
living with A host family in A barrio of Ponce, hecoming involved in
communitv activities, and working. with Puerto Rican social agencies.
The ,taitural aspects of file training focused on cross-cultural com-
ttuntatlon skills, th:.! nature and response to culture shock, and the



et t eel tit cultore on cross-cultural homon relations. Second veor

stulent we -e the recipients of the training which was provided
bv Educational Research ;,ystems, loc. This annotation was adapted

from a review appea.ing in the newsletter "('ommunieut'.")

-00-

Scott, Franklin D. The American Experi :Ice of Swedish Students. Min-
neapolis, MN: University of Minnesota Press, 1956. 129n.

Scott's subjects were fifty students from Sweden and Norway who
we-e studying at the University cf Wisconsin. Besides discussin' his

methodology (which was prim-:rilv psychological and sociological),
Scott nrovides the reader with information about the students' ii:A-
demic adjustment, their incidental learning and social exi,ericnoes,
arid the effects of American study on their personalities and ideas.
One of his conclusions is that Sweden and the United States do not
have profound differences at the core of cultural values. Further-
more, Swedish students were able to profit from their American exper-
ience because they did not fear American imnerialism, had no sense
of cultural inferiority, and felt no deep-seated histor'cal resent-
ment towards the United States (all of which are factors affecting
foreign students from certain other nations).

-100-
Seulve, H. Ned. Ileaching Culture:_5trategies for Foreign_Language

Fducators. Sbokie, Ti. : National Textbook Co., 1074. 188n.

In this volume we learn that teachers of foreign languages for
Any years have been developing techniques for teach in;, foreign cul-

tural patterns in their classrooms. Scelye has been at the forefront
or this movement, which, jut: ng from his 21-page bibliography, is

a well developed one indeed. Far those attemptiug to teach deep cul-

ture (whether or not they are languqge teachers) , "._aching Culture is

indispensable because it is furl of practical advice, examples, models,

and samples. For those attempting to cope with cross-cultural prob-
lems in their classrooms it is useful for its plainly stated insights

into the nature of deep culture and for its suggestions concerning

wovs of dealing empathetically with culturally different students.

Selltiz, Claire, et al. Attit'ries and social Relations of Foreign

Students in the United Stott 1. Minneapolis, MN: University of Minne-

sota Press, 1963. 434p.

This volume is a stldv of foreign students' characteristics, so-
ial relations, adjustments, and attitudinal transformations in the

United States while they were studying ;It the university level. !lost

of the research was carried out at the University of Minnesota during

the 1050s. Appendices to Clis work discuss methodological matters in

detail and include 259 tables. The conclusions are conveniently sum-

marized in Chapter 9: "rhir Findings in Pers,,ective."



-102-

Seweli, William\H., and Davidson, Ohs! SC`111A. St111\11t o11
an American Campn,. Ninneapolis, rsity o. Ninnesota Pfes!;,
1(161. 134p. \.

i.s volt reNrts the tindings of a study of forty students
from Norwiv. "\-k,\Kind Sweden who Were enrolled at the Universitv
of ink; the\1052-5/4 school years. The Principal data
came from a series of in\t,ensive interviews with each student at in-
tervals durimt his or her\stay. Additional information was necuired
through teachers' and adyirs' ratings and by means of part is
observation techniques. Ylle*jor aims of the study included ohtHin-
ing information about the acadmic and social adjustment of the stu-
dents, learning how their impreions of the USA changed over the
two-year period, and examinin,t relationship of social, economic,
and intellectual factors in the stiOents' backgrounds to their atti-
tudes and the success of their sojont-ns. The students ranged in :t t.

from IS to

-101-

Shirts, P. Carry. Bali Baf;i: A Cross Cul\cyre Simulation. ha Jolla,
CA: Simile II, 107:i.

In this simulation game for up to '16 pla.vers, the group dividL",
into two teams designated the "Alpha" and "144\1" cultures. After
learning n contrived set of cultural patterns, '(-,nch team send F,T-
reentatives to visit the other as participant ol-lervers. The object
is to demonstrate how easy it is to develop counterproductive atti-
tudes, to misperceive events, and to communicate pc-6,T1v when inter-
acting with a culture sharply different from one's ot:t. Note: Simile
II markets a Baf:i Baf-i kit as well as directions for e(vstructing a

homemade version; it also markets a version for fourth 4rough eighth
grades named Raf;i. Rafzi. The address of Simile II is P.O.',P,ox 102'1,
In Jolla, CA 92037.

Si lvev, Jonathan. "The Social Context of ianguage Usage." In S.H.
Irvine and A.T. Sanders (Eds.), Cultural Adaptation within 1odern
Africa. New York, NY: Teachers College Press, 1972. pp.

Silvey goes into some detail in describing the theories of Pern-
stein that distinguish between "formal" and "public" langmago, or
(resnectivelv) "elaborated" and "restricted" codes. These two
of speech patterns are related to the connitive and affective styles
of individuals and grenps, to (respectively) "icilt" and "shame"
cultures, and to fundamental difficulties in culturally diverse class-
rooms. The focus of the article is East Africa, but this reviewer
believes that Silvey's anal,.sis has annHcation in many classrooms
where a teacher from one cultural bakcgrnund is attempting to c!ell
with students drawn from another. Although this article ostensibly
discusses language and speech, it del .-es- into many Teen culcurvIl
fleter:: affecting interpersonal relations across cultures.



105-

Singleton, John. "Schools and Rural Development: An Antftropological
Approach." In Philip Foster and James R. Sheffield (Eds.), Education
and Rural Development: The World Yearbook of Education London,

1.:. Evans Brothers Ltd., 1971. pp. 117-136.

Although intended for specialists in international education,
this article has application wherever mainstream teachers are workin,
with minority students, especially in rural environments. Singleton
stresses (1) that not everything that occurs in school is "education,"
(2) that only a fraction f anyone's education is acquired in school,
(3) that many colonial officials and expatriate educators implicitly
assume that their clients have no culture or a ma'-kediv inferior one,
(4) that purposes served by schools must, he determined by empirical
observation, and (5) that schools in a rural environment arc almol:t
certain to encourage students to believe that city life is better,
the platitudes of teachers and textbooks notwithstanding. Singleton's
points are illustrated with case studies from rural schools in Thai-
land and the Philippines.

106--

Smart, Reginald. Global Village Conversation. New York, NY: AES In-
ternational Scholarships, 1968. 30p.

"Bridges and Barriers to Communication between Persons of Differ-
ent Cultures" is the subtitle of this introduction to the problems of
cross-cultural communication. The piece deals effectively with both
the verbal and nonverbal barriers to communication, offers practical
advice on how the resulting gaps might be bridged, and punctuates all
with instructive examples. Smart believes that the greatest harrier
to intercultural communication is personal insecurity. Note: Order
this booklet by sending 50.50 to AFS at 313 East 43rd Street, New York,
NY 10017.

Smith, Gary R., and Otero, George G. Teaching about Cultural Awareness.
Denver, CO: Center for Teaching International Relations, 1977.

This manual for teachers focuses on perception, steleotvning,
Prejudice, and discrimination as well as the concept of culture as a
"distinct set of values, norms, beliefs and standards by which groups
of people are viewed as different from eacl, other." It includes class-
room materials and bibliographies. Its intended use is with upper el-
ementary, junior and senior high students. (This annotation adapted
from a review appearing in The Bridge.) Note: Available for .7.60
from the Center for Research and Education, 1800 Pontiac, Denver, Co
80220.

109-

Smith, Gary R., and Otero, George G. Images of China. Denver, CO:

Centel or Teachin,, International. Relations, 1977.
This manual for teachers is not about China per se, but about the

stereotypical images students may have about China and the Chinese.

J



71Akes of the considerihle hod' of datd exist Inc,, on American
Chinese percept iom; ;Ind In i!--;poroot,t ion!-; ;thou t iuicii of her. A:; .1 ,..1-;o
study in stereotvning, the unit develops skills that may he used to
explore students' AY,-; of other cultural an,l ethnic oroups. (Thii
annotation :1(t.ipt od Iron a review ;Ipoonr in-, in
..\\;;1 lor ! rom the Cont or for ":,-;,,Arcli And 1.:,!tivit ion, I'-W11
Pont Lac, Donvor,

-10q-

Snyder, Barbara. Encuentros Culturales: Cross-Cultural
Skokie, Id: National Texthook Co., 107'). 1101).

In this hook we rind 53 mini-drAmas in Spanish, most no mot
11;i1C-a-page long, creating a sitnation (in most cases) ill which

all AllIcriCAM exchango student in Latin America encounters a perplei,:ing
cross-cultural problem because of the differences between North and
Latin American attitudes, values, roles, beliefs, or social expecta-
tions. After each mini-drama, a question is posed in knlish, and
four Possible answers are given in Enclish from which to choose.
Alter each possihle answer a page re. once is given, And at each of
these A -;t:at-em,.nt if round explaining the answer selected is
wrong or right. In short, this volume is a species of programmed
textbook modelled directly on tin "cultural assimilator" developed by
Harry C. Triandis and others. The hook is primarily designed for use
with classes of Anglo youngsters who are heing taught Spanish, but
would be excellent for the preparation of :An -',10 exchange students
',)reparing to go to Latin America.

-110-

Spindler, (leorge D. "The Transmission of American Culture. In
Ceorge D. Spindler (Fd.), Education and Culture. New York, NY:
Holt, Rinehart & Winston, 1gt)1. pp. 14S-172.

In this unusual article, Spindler raises questions about the
disjunctive and counterprodw'tive events that can and do occur in
classrooms where teachers students come from different soc io-
economic strata within the culture--nerhaps within the same
town. His concern is not h ethnic differences, but rather with
subtle and out-of-awareness intiracuItural differences in value Pat-
terns. Spindler traces the origin of this problem to the process
by which teachers are acculturated, and closes by suggesting a po-
tential solution.

-111-
Sp indl er, (1eorge 1). "fly Have Minority t:roups in North America Been
Disadvantaged by Their Schools?" In (loorge P. Spindler (Ed.), Edu-
cation and Cjiltural Process: ToWard an Anthropology of Education.
Ney York, NY: Holt, rimolt.trt 1)1). 60-81.

In thi--; wide-ranging article Spindler discusses the fact that
the educational hureaucracv in a complex urban system functions in
some wa..'s like an alien cultural system in relation to the local
'ommunitv and its children. Cross-cultural comparisons arem:Ide eon-
,'erning the problems generated by such an arrangement as well as

; I



the solutions attempted by various minority groups. Discussed are
ethnographic studies of education and cultural transmission anions
the Hutterites and the Amish in the USA (Hostetler and Huntington,
19(); and 1q71), Native Americans in Canada (King, 1067), Blacks near
New Orleans (Ward, 1Q71), the Sisala of Northern Ghana (Crindal,
1q72), and Blacks in New York's Harlem (Rosenfeld, 1971).

-112-
Spindler, George D. "Beth Anne--A Case Study of Culturally Defined
Adjustment and Teacher Percentiuus." In George n. Spindler (Ed.),
Education and Cultural Process: Toward an Anthropology of Education.
New York, NY: Holt, Rinehart & Winston, 1974. pp. 1 "39 -1 ii

This rather unsettling article rep rots what anthropological
fieldworkers discovered about a white, upper middle class, fifth-
grade girl who was rated by her Present and former teachers as one
of the hest adjusted children in the school. In short, she wasn't.

Spindler does not blame the teachers for their blindness to Beth Anne's
prl)lems; instead, he describes them as culturally conditioned actors
in a self-sustaining value system in which Beth Anne fit certain un-
questioned and rather rigid criteria for "success" and "adjustment."
Spindler drawsrather pessimistic conclusions, in part because the

teachers failed to significantly alter their perceptions of Beth Anne
after all findings were shared with them. Implications for teacher

training arc briefly discussed.

-11 3-

Spindler, George n. "Transcultural Sensitization." In George n.

Spindler (Ed.), Education and Cultural Process: Toward an Anthropology
of Education. New York, NY: Holt, Rinehart & Winston, lq74. pn. 44(1-
4(12.

In this article, Spindler describes in detail how he went about

trying to "sensitize" Stanford University sophomores who were living

and studying in Germany so that they would correctly perceive and in-
terpret reatures of the life and culture surrounding them. The method

employed involved the use of ten still color photographs, five of
which are reproduced in black and white in the text. The students sim-

p1' were shown the photos, asked to write down what they saw, and, in

some cases, what the individuals in the photo were thinking and feel-

ing. This reviewer has mixed feelings about Spindler's method. On

the one hand, several of the photos contain visual information that

is insufficient for conveying all the cultural patterns seemingly ex-
pected by Spindler (for example, a photo of one woman in front of a

brick oven is expected to convey that the "Backhaus"is a social-gath-

ering and gossip center). On the other hand, Spindler's conclusions
with respect to perceptual .2istortion in transcultural observation

(involving ambiguity, stereotypical expectations, and projection of

emotional states) are valuable contributions to the understanding of

cross-cultural problems.
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v.: an, Lyra. Cross Cultural Study Prints, Sncon,l i t ion, Pt.
.ted Fliottit)lon, CT: Intnt-Cit 1 turn Assoc intes, ),tt 0"

whi t photovraphs. I'oaHlors kit., -le.
en1)1 icat 1011 flrov idty-; t 0;lc her wi !!! 1110,1 01

Approach the study of t ht. ;Idvantavos and 1 tat ion- of t uraht r I (los; i t is intended for use with St tincnt .-. at all I ov..
hei'i!?1 inv i Lh Cie tIPpet- elonit`ntary grades. The 1 oft:Ito:Iv:1pH'; p.

from a var lot N.. of nat ions and i 111 t tiros, ;ind are ord...-nt' rotp."111.:
as, to descend in i dent 1t I;tPil i tv. In other words, t it t urosaro tin tats inst for t intents tt Identity Hui t nrins of whort. can'twas, tiken, is it'ourr ing, what tochno1ocIuaI lovnl ir. N.Pr...-tont ,anti so fort , hitt Liue process of ident I t icat ion 1-entmies i no roast rustrat Inn, so that the student hop, ins to real that n H or hor
proconco yeti cut t ura 1 s iyht -clues have I inn i tat ions and may ;T1011111. t0(also :-4t er00tVp0,-',. The pr ints al so useful for stud... int., on! L 11 F.1 I
chan.;e rosu t rom ex t erna 1 influences, and for i I lust rat int. t
ro t. of the 1ln i tied Nat ions in assist inv. the lesser dove 1 opn,1 cot.h-
t r i es (man of r he photos are 0, UN devolopmont al act i t i os)
are prov Hod concerning each phot_o..,raph; t host. uneven

ens others who 1 1 inadequate. A student responso 1ncd to '.. ti' Int-1u iry of youny,cr users of t pr
Ava i 1;11110 for rat::; Int erCii t tiro Assoc iate;;, thompsoa,CT 06277.

5-
S t cull) 1 cr, i 11 jam. Indus-Barer: A Cross Cul turn S inu.1;it ion i t flon-
vcr, Cm: Cent or for Research and Edueal ion, 11,(1.

i ina 1 1 v prepared as part of a curr ion tun on pro jut] i Cl` an.1 d i s-
cr imina r. ion for elementary students, this simulation rime is s lay
in concept to Raf; Rafzi, which is dose r i hod in this hill I joy raphy underShirts, P. Cary, above. The booklet is a make-your-own sot of
C ions. (This annot at ion adapted Irtini .1 rt`V b"..; ;11-)m,ar ith!, i .

"N.:0Ln: Available for Y4. 1(1 from ( ..nter tc.r Fdlicat ion, 180(1
Pont iao, flt.nver, CO 811220.

-11 5-
Stewar t , Edward 1). Amor ican Cultural Pat- terns: A Cross-Cul tura I Pnr-s.:,,,t_ tve, t t sburc,h, PA: Soc etv for Intercultural Fdlicat ion, .tra
inv, and Peen ;oh, 1072. 96p.

Desnito its modest length, this monograph is a comprehons ;old
1 no analysis of American assumpt ions, values. and son iocn t Irra I
t orn. Its intended audience includes "oreivn student ativi'c on..

t.,.ork inn.. or .studvitn; oversoa., and of her Americans kilo must Hinc-
t itln in an intercul tura 1 mil inn; its Hridamonta 1 premise is that in
order for such noor.Io avoid cross- cultural i sundors Land invs t

must have a clear undk:rstnnd inr, of t'he'ir own cultural pat terns as net 1
t hose of others. Following a concnntua 1 i t ion of the proh 1 nm,

Stewart discusses American pat terns of t hi mg, forms of act iv i
and sic la 1 rol a t ions, poruept itl,lP oI tl.w world, and d t



self. and means of applying this knowledge also are discussed.
Bibliography. Note: Available for .45 from Inti.rcul torN 1 Network,

calf, North Spring Avenue, La Grange Park, IL 60525.

-117-
Taba, Hilda. Cultural Attitudes and International Understanding. IIF
Research Program Occasional Paper 5. New York, NY: Institute of Inter-
national Education, 1953. 84p.

This paper reports the findings of research carried out on a num-
ber of American students who were on a study tour of France. Taha

suggests that there are three types of response to cross-cultural con-
tact, and she illustrates each one with a specific case study. Her

;findings challenge some common assumptions, such as the one that
cross-cultural contact leads to cultural tolerance and broader in-
sights. Particular attention is given to the interplay between in-
tellectual and emotional values in forming cultural judgments. Eth-

nocentrism and prejudice are found not to be essentially the same.
Perhaps the most interesting of Taha's conclusions is that Americans
going abroad should prepare themselves by studying their own culture

rather than that of the place to he visited.

-11S-
Thomas, Robert K., and Wahrhaftig, Albert L. "Indians, Hillbillies, .

and the 'Education Problem'." In Murray L. Wax, et al. .(Eds.), Anthro-

nological Perspectives on Education. New York, NY: Basic Books, 1971.

pp. 230-251.
Focusing on the Cherokee Indians and "folk-whites" of Eastern

Oklahoma, this article draws attention to the problems generated when

small communities or ethnic enclaves lag behind the mainstream cul-

ture. Primary emphasis is on the effects of formal sch,,oling that
attempts to reduce this cultural lag. The authors adopt a critical
and pessimistic stance, seeing the efforts of the O.E.O. and similar

mainstream organizations as a form of colonialism in which acceptable

behaviors are dictated to those "disadvantaged" individuals who want

to make it into the Evstem. As evidence for their point of view,
they note that ethnic communities are making ever more dogged efforts

to resist ford. :1 assimilation. They also condemn mainstream emphasis

on individual achievement because it seldom includes any provision

for entire communities to improve their collective ranks in the social

order.

-119-
Triandis, Harry C. "Culture Training, Cognitive Complexity, and Inter-

personal Attitudes." In Richard W. Brislin, et al. (Eds.), Cross-Cul-

tural Perspectives on Learning. A Sage Publication. New York, NY:

Halsted Press (John Wiley & Sons), 1975. pp. 39-77.
In this thoughtful paper for the advanced reader, Triandis devel-

ops a paradigm for the study of intercultural relationships and reviews



nnmerous relevant eiip studies. flu paradigm sugoests thAt
:ective behavior in a culturally different context remuire .. develo-
men: of "isomorphic attrihutions" (not unlike empathY). Sueces,Jul
cross-cultural training leads to an inere.,se in cognitive comple..it'...
e s p e c i a l i v i n the a b i l i t i e s to i n c r e a s i n g l y unit and di:;-
Cr te with respec t te, [lie heltav iors ut%t 1 I tH.crsmt of
,'t"; id indenendence!(lependence iH no re 1 t eel to cosm l t co!!s-

:) 1 i t Highly theoretical considerations (including the T(velon-
mnt of comnlex mathematical formulas) are halanced in this article
hv practical examples, some drawn from the classroom. Al; ., Ji!s.nssel
is the ',allture Assimilator," a relatively efficient met1md "r

training. Extensive hihliographv, ('`h I:or :,uTlimhed
ample; ot the "culture assimilator," see entries in this hit
For Sh..dor, Barhara, and for Lovno, Arlev.)

1 2(

rsoem, Ruth Hill, and 'townie, Richard D. "Third-Culture Kids." In

Hernan L1Fontaine,et al. (Eds.), Bilingual Education. avne. \T:
Avery Publishing Croup, 1D75. np. 128-138.

This Article introduces the reader to "third-culture (FCKs)
who are the .,tfspring of parents employed or stationed on(,:ide ot
their native counts y. rhk_. authors note that lirel" ross-are't Alan heen
conducted on TCKs, and descrih6 the nature ,r such individuals' social
and educational experiences abroad AS well as the problems they lace
upon returning to their "native" land following long, periods of Ah-
:-;,,nce. A short list of suggested readings is included.

Sandra. "Conceptual Barriers to Cross-Cultural Commnnication."
In S.H. Irvine' and J.T. Sanders (Eds.), Cultural Adaptation within
!Iodern Africa. NOG: York, NY: Teachers Co'_lege Press, 1072. Pp. 35-'i7.

Although written for practitioners eF international educational
development, this article will have wider appeal due to its convincing
illustrations of deco cultural differences of various kinds. allman
reports on events in Basutoland where wide conceptual differences in
the use of terms of area measurement, clock time, weight, volume
nearly sabota(4ed well meaning government efforts to assist it

,asants in improving their nutritional intake, erne yields, and the
like. Also touched upon are ways in which the peasants gros,,Iv mis-
understood variow; posters carefully drawn for their edification.
The article underscores potential haz.ards in the assumption that non-
!,'estern peoples will rea,dilv gdapt to intern conventions And ,'.yh'ep-
tu.11 modes.



-122-
Wax, Murray L., and Wax, Rosalie H. "Cultural Deprivation as an Edu-

cational Ideology." In Eleanor Burke Leacock (Ed.), The Culture of
Poverty: A Critique. New York, NY: Simon and Schuster, 1D71. pp. 1:i-

110.

In this convincing article, the Waxes relate '-eir experiences

at. the Pine Ridge Indian Reservation an Provide examples of the atti-
tudes of mainstream teachers and B.I.A. officials toward the "cultur-
ally deprived" Indian. The authors demonstrate how this term is
loaded with arrogance and paternalism, and how it is thoroughly

grounded in ignorance. This is toe article in which the Waxes coin
and explain their term "vacuum ideology," and show how such an atti-

tude leads to cultural imperialism in schools and classrooms.

-123
Wax, Murray L., and Wax, Rosalie H. "Great Tradition, Little Tradi-
tion, and Formal Education." In Murray L. Wax, et al. (Eds.), An_thro-

pological Persipectives on Education. New York, NY: Basic Rooks, 1Q71.

pp. 3-18.

This thoughtful article examines the impact of the "Great Tra-
dition" (the mainstream, rational/intellectual culture) upon the
"Little Tradition" of srf.tll communities and ethnic enclaves, using
examples from the Waxes' Pine Ridge Indian Reservation experiences
to underscore the points. The term "vacuum ideology" is discussed,
as is the notion of the "culturally deprived child" (which is shown

to he utterly ethnocentric). The article also has great vlue in
stimulating thought about the nature of past educational research,
which the Waxes label "pseudoempirical" hecuase it has failed to ob-
serve what actually occurs in schools. Fina11%, the Waxes argue for

more humane concerns and processes in education, with less attention

to WAVS of teaching hotter, fast er, and more to ever younger children.

-124-
Wax, Rosalie H. "Oglala Sioux Dropouts and Their Prohlems with Edu-

cators." In Joan I. Roberts and Sherrie K. Akinsanva (Eds.), Educa-
tional Patterns and Cultural Configurations: An Anthropology of Edu-
cation. New York, !NY: David McKay, 1(176. pp. 216-226.

Wax compares and contrasts the values and structures of the Sioux
social system with those of the mainstream educational establishment,
and discusr'es the overwhelming problems faced by Sioux boys who trans-
fer from a Sioux-dominated day school to a white-run hoarding school
in the process of moving from eighth to ninth grade. The reader is
left wondering whether those who drop out within the first Year or so

may he hotter of , at least in terms of human integrity, than those

who manage to graduate. The Sioux Youth are depicted as reckless,
daring, virile, courageous, proud, sensitive, and loyal within their
peer group context, whereas the educators are painted as bureaucratic,

monotonous, regulation-hound, and ultimately dehumanizing.



H., et Al. (Es.). A "lAnual 01 Struct)lred Experir
pr Cro-:s7Fult_urAl Eearning. Pitt!:b(irgh, PA: Society for Intereulturtl
Hucation, frnining and r:eear-h, 1077. 11:n.

Hits manual d(v-;cribes '50 "structured experience :Lit are de-
;igned primnrily to he used with groups of adults or older aolecentH
who come Iron a variety of cultural backgrounds. lhe exrerienc(v;
range from the nu n:!, to the complex, lrom relatively objective not
cIKiM to sensitivity trnining--tvre group intcr;letion;, and from the
completely verhol to the completely nonverbal. The 50 experiences
Are trranged under the following headings: (1) Participant Introduc-
tion and Initial Croup Experience, (2) Oynamics of Communication, (0
C.Itrification of Values, CO Identification of Roles, ()) Croup Pro-
co8:cs, (6) Recognition o: Feelings and Attitudes, (7) Community In-
teraction, (8) 8rninstorming Tasks and Prollems, and (9) l'htltinle
jectives. Or particular interest is the prefatory (.'tinOV, entitled
"Pros and Cons of ['sing Structured Exercises in Interculturn1 Croup-:.
!'his reviewer found the arguments ag;Ijn_st using such exercises in

multicultural groups to he thoughtful and convincing (see page. ix-
:ii). Note: Available for 84.15 from the Intercultural Network, flOr

Soring Avenue, LA (;range Park, II, 6(1525.

-126-

Harry F. A Kwakiutl Village and School. New York, ":Y: Holt,
Kinehart S Kinston, 1067. 1 (7p.

This anthropological study. of a tiny British Culumbian Indian
communitv and its school was cnrried out by Ijolcott while he served
for one venr as the resident village school teacher. Yolcott re-
ords with admirable thorw.ghness what happens whet; n white teacher
nttempts to rrovide a middle class curriculum for voungstors othr-
wise immersed in a traditional culture. "laity important and Perplex-
ing questions about culture contact in the classroom are imrlicitly
raised; l,:olcott leaves the reader to ponder them on his or her own.

Anr()n (1'.d.). ,
I.IAlcation of Immigrant Studentcc Issues and

Arwers. Toronto, Ontario: Ontario Institute for Studies in Educa-
tion, 1975. 22.!.n,

This volume i(-; a collection of papers presorted at a nVMP)Sitlo
where individuals from diverse backgrounds explored questions con-
fronting teachers, administrators, and others involved in the edu('A-
tion of immigrants. "lost of the contributors spoke of the experiences
of immi.:rants in English-speaking Canada, but many of the i);ues ex-
plored are common to the French sneaking: rev,ions an well. The issues
discussed ranged from the ethical and philosophical to the rrnetien1
and mundane. Some common threads running through the i):Wcr' inc 111,le

ways and means of promoting a positive self-concept amon.,,. irlmHrant
cnildren, and ideas for facilitatin commun;.catton between educator:;
and immi.4rants. Note: Available for s6.no from the Ontario littitute
for Stu-Iles in Education, 252 Moor L;tr .et In: onto, Ontario
M-)57) 1V(,, Canada.



-128-
.intz, Miles V. Education Across Cultures. Dubuque. IA: William C.

Brown Book Company, Ighi. 401p.
This volume is primarily designed to serve as a text rer educa-

tors working in the American Southwest with Navajo, Pueblo, and Span-

ish-American children. Yet, in some respects, Zintz's approach is
hroad: he delves into the foundations of education for minority groups,
examines the background of the typical middle-class teacher, and lists
the harriers to educational success of bilingual /bicultural children.
Running as an undercurrent throughout the book is the assumption that
culturally different individuals eventually will have to conform to
mainstream ways. Much attention is given to language and language
teaching, and dozens of pr:1,7tical suggestions are offered for ESOL
teachers. Of special value is an appendix entitled "Ways of Working,
with the Navajos."

-129 -

Zintz, Miles V. "Problems of Classroom Adjustment of Ti lian Children

in Public Elementary Schools in the Southwest." In A. Harry Passow,

et al. (Eds.), Education of the Disadvantaged. New York, NY: Holt,

Rinehart & Winston, 1967. pp. 88-100.
Drawing on years of research (his own and that of many others) in

the American Southwest, Zintz discusses the cultural differences sep-
arating the Navajo, Pueblo, Spanish-American, and Anglo peoples, and
relates these to problems in the education of children from each of
the four groups. He suggests that at the root of the problems lies
not intellectual incompetence on the part of the children, but poorly

prepared and cross culturally unsophisticated cla:sroom teachers.
Zintz also that while it is admirable to talk about the preser-
vation of inority cultures, the fact is that the minorities are

inexorably :ting toward the dominani Anglo culture; schools must
deal with this reality no matter what social thinkers might advise.

-130-
Carter, Thomas P. Mexican Americans in School: A History of Educa-

tional Neglect. New York, NY: College Entrance Examination Board,

1970. 235p.
The hulk of this hook consists of an explication of data and in-

formation gathered by the author in extensive interviews with educa-
tors during visits to schools and special projects throughout the
Southwest. Three complex and interrelated sets of factors influen-
cing Mexican-American children during their school years are identi-
fied: the nature of the diverse subcultures and. societies in which
Mexican-American children grow up; the kind and quality of tormal
education available to Mexican-Americans: and the nature of local and



recional social systems an Well !; the equal or uneaual opportnnit-
t hey if ford this In 1110 r t he t,. :es spec t il I s
dedlt with by the author includedchieyement and narticin:ition iii
school, `1exican-American culture and values, negative selr-conceot,
segregation, separation within mixed schools, \lexican--:\mericdn tach-
ers, the influence ot the community, remedial and corrective pt,,icam,
For students, and programs to change the schools. An extensivt bib-
liograPhy is ini'luded.

-11-
1.onc.street , ti inn S. Asocc ts et Et hit icity: lInderst and i110, 1) I I trill
ii Plurnlistic CLIssrooms. New York, NY: Teachers College Press,

IW)n.

In thisvery recently Published volume, Longstreet discusses in
dotall five basic aspects of ethnicity: verbal communication,

Fe cortmunication, orientation modes, social value ru ditd
intellectual modes. She expLains how cla.;sroom teachers can arrive
At sufficiently valid gencralizaions about any ethnic group to rinl
tom to systematically and empathetically alter the content anti pro-
ee,ires of their lessons in order to relate better to students lrom
that group. Although Lonstreet's major nurnose to enlain her
"act ion research" methodology, she develops her heok equally as a
quasi-historical descrintion n1 bow she and her graduate and unde--
grAduate students worked out the methodology over several years. A
few features of hongstrect's approach are nual and renutre mention.
First, what she refers to as ethnicity is 'it most peonle in this
field refer to as culture. Nevertheless, p r working definition of
the term is clear, cone o, and useful. Second, hongstrect gives the
anoearance of not having road deeply in the creTs-cultuca I literature,
but of having struck out boldly on her own. The result is a little
confusion (such as lumping paralinguistics with verbal communication)
but also much fresh insight (such as creating "orientation modes" as
A separate category of nonverbal behavior, and postulating that "scho-
lastic ethnicity" is in some degree shared hv all who attended school
in the United States). Finally, hongstreet seems to have written this
book at a time when her methodology was beginning to show Promise but
was not vet fully developed. This, too, is not a problem, for the
reader is left feelim4 that he can take hongstreetls ideas and develop
them to suit his methodological preferences and Practical needs. In

short, Aspects of Ethnicity is an important contribution to the field.



3ublect Index to Cittions

The numbers following each ind6x term refer to the document num-
bers that begin each citation, no, to page numbers. Index terms such
A!-1 "Culture Contact" and "Cultural Differences" have not been inHuded
because virtually ever- citation in this bibliography concerns st.!.
matter ,i as these.

Acculturation: , 30, 31 , 32, 47, 03, 18, 120, 127

\ ievement (Academi7r: 4i, 10, 112, 123, 130
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Arabs; Arab Culture: 87, 88
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Asians; Asian-Americans: 15, 16, 57,

Assessment/Dianostic Strategies: 25, 36, 12, 82, 93, 97, 112, III

Audicr:isual .faterials, Use of: 2, 113, 114, 121

Australia; Australians: 57

Behavioral Styles/Patterns: 45, 52, 76, 93, 10(J, 112, 119, 124,

Birognitive7Bicultural Oevelopuent: 27, 48, 93, 97, 128

Biolmjcal Rhythms; Interactional Rhythms: 21, 22, 51, 79

Hacks: 64, 74, 79, 89, 111

Rrtish Education; British Culture: 85, 86

Cans!:!; Canad ians: 48, 111, 126, 127

chang,': Change Agents: 16, 56, 65, 69, 111, 114, 118, 121, 122,
123, 126, 128, 129, 130

C1-ero1,,es: VI, '38, 118

child Rearing Practices; Socialization: 25, 30, 3], 32, 47 66,
91, 93, 112

Children of Expatriates: 120

chinese; Chinese-Americans: 57, 89, 108

clas!-;room Participation/Communication: 13, 18, 10, 20, 21, 22, 30,
il, 37, 18, 45, 46, 47, 54, 71, 74, 77, 79, 81, 91, 91, 06,
97, 104, 110, ill, 112, 122, 126, 129, 130, 131

Claroom Structure/Environment: 20, 39, 54, 126

C(u,uitive Processes/StyLes: 25, 36, 85, 9 93, 104, I, ), 119

College h rniversit7 Students: 8, 10, 26, 40, 50, 57, 72, 81, 84,
92, 99, 101, 1n2, 111, 117

1:or-mu it y--r-;chool Relat ion ':}1 I n: 16, 10, 11 , 56, 61, 111, 110, ,

1.16, 12]. 1'30

Com.ept Format Ion: l6, 05, 121

Cro,;s-Cultural: 80, 90



Creativity; Creative Activities: 100

Cross-Cultural Training/nrientatLon: 5, 6, 17, 44, 49, 52, 59, 60,
76, 98, 100, 109, 1.11, 114 119, 125

Cultural Imperialism in American Schools: 38, 56, 63, 79, 80, 93, 111,
118, 121, 123, 124, 130

Culturally Democratic Education: 77, 93, 97, 131

"Culture Assimilator' Training Method: 76, 100, 109, 119

Culture of the School: 69, 79, 91, 111, 112, 124, 126, 131

Culture Shock; Culture Fatigue: 3, 13, 27, 31, 39, 45, 46, 50, 52,

95, 98, 100, 120

Curriculum Developmeut: 2, 4, 11, 14, 10, 24, 34, /!1, 43, 97,

126

Discinline; Discipline Policy: 45, 79, 97, 124

Discriminatory A":titudes (Social): 63, 79, 107, 112, 115, 122, 123,

130, 131

Drama; "Mini-Dramas": 76, 96, 109

Dropout Attitude: 124

Elementary School Students (Grades 1 -6): 12. 32, 58, 82, 91. 92, 93,

112, 126

Elementary School Teachers: 112, 126

Empathy; Isomorphic Attribution: 76, 88, 109, 113, 119, 131

Eskimos (Alaskan Natives): 56, 96

Ethnicity; Ethnic Factors: 1, 18, 42, 46, 63, 74, 90, 93, 94, 111,

118, 123, 127, 129, 130, 1.31

Ethnocentrism and Stereotyping: 30, 31, 32, 35, 48, 75, 79, 87, 94,

100, 107, 108, 112, 113, 117, 122, 123, 131

Experiential Learning Methods/Activities: 5, 6, 31, 42, 65, 100,

105,115, 125

Family influence: 25, 30, 31, 32, 41, 67, 86, 111, 112, 120, 131



r)eendence(Irdenendence: 36, 93, 119

Foreign Exchange Stidents (in American Schools) : 1, 8, 10, 17, 26
44, 59, 60, 62. 68, 72, 83, 84, 02, 09, 101, 102

Foreign Student_ Advising/Advisors: 44, 60, 02, 84, 80, 00, 101,
102, 116

Foreini Stu cents as instructors of American Students: (,n,

French, )eakers of: 48, 127

ClitLe,1 & Talented:

Cuides to the rsA for 7oreign Students:

Hawaiian Natives: 47

26

High School Students (Crades 10-12)7 45, 96

High School Teachers: 45

Identity, Educational Impact on Cultural: 15, 16, 32, 56, 63, 7n,
77, 79, 91, 93, 96, 97, 111, 120, 112, 121, 127, 128, 129, 130, 1 H

Immigrants & Migrants: 12, 27, 50, 31, 32, 35, 62, 86, 127, 131)

Indians, American (Native Americans): 15, 23, 37, 38, 64, 66, 73,
89, 91, 111, 118, 122, 123, 124, 126, 128, 129

Indians, Agin (People from India): 16, 40, 57, 72, 80

Intercultural Programs and Courses: 4, 11, 14, 43, 60, 61

Intergenerational Differences; Age Differences: 32, 58, 70, 102

International Education: 16, 41), 54, 57, 25, 10'., 121

Interpersonal Relations Across Cultures: 1, 11), 11, 21, 22, 33,
4 1, Y), 40, 50, 51, 52, 57, 74, 70, 70, 89, 00, ()I, 91, 04,
103, 106, 116, 117, 119, 125, 126, 128, 131

Introductory loadings on Cross-Culthral Communication: '9, 51,
70, 75, 95, 106

Italian):; 11, 12

lat)ane:-:e; .1apane);e-Americans: 10
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, Kwakiutl: 126

\Iunior High School Students (Grades 7-9): 14, 58, 124

LiAleling (of Persons): 79, 108, 112, 113, 122, 123

Language Teaching, Cultural Concerns Related to: 9, 17, 24, 37, 48,

60, 62, 65, 71, 76, 85, 93, 97, 100, 109, 128, 130

Latin Americans; South Americans: 50, 109

Learning Activities (Cognitive, Non-Experiential): 14, 20, 41, 43,

53, 65, 76, 77, 87, 88, 100, 107, 108, 109

Learning Processes /Styles: 15, 25, 27, 36, 66, 91, 93, 126, 131

!'lalaya; Malaysians: 57

`texicans; Mexican-Amet2Icans: 7, 8, 15, 35, 58, 63, 64, 73, 81, 39,

93, 128, 129, 130 \

!lultinational Businesses: 17

N

National Origin as a Factor injxchange Student Adjustment: 40, 44,

57, 83, 84, 99, 101

:':avajos: 66, 128, 129

Nonverbal Communication (Body Language 3, 11, 21, 22, 28, 44, 51,

79, 94, 106, 125, 131

Paralinguistics: 28, 79, 131

Parent-School Pelationship: 30, 31, 32, 97, 1 127

Peace Corps: 50

Perception (Use of the Five Senses): 29, 66, 87, 94, 107, 113, 114,

116, 121

Per,;onality 6 Emotional Factors: 12, 52, 99, 106, 112, 117';. 131

Pilipino!-: 16, 48, 105

Trit: t., 45, 75, 118

Pr,-; hool Student!-; (Grader; N-K): 21

Pro.,ram Ifyauat ion "let hods;: 17, 4 , 6:
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Proram Plans/Descriptions: 14, 17, ,=:2 60, 61, 68, q2, (;4

Pueblos (acive Americans): 178, 120

Puerto Ricans: 12, 30, 64, 98

Race Pt.laLions: 11, 21, 41, 45, 73, 74, 79, 86, 90, 94, 111

'-6;1(1i9v,. itlitural Influences on: 79, 82, 85, 96

Readings, Collected (Anthologies): 15, 30, 40, 43, 46, 50, 60, 61,
67, 64, 71, 89, 00, 125, 127

Re-Entry Problems: 8, 60, 120

Research Yethvdologv: 7, 31, 36, 52, 55, 58, 69, 7';, 01, 03, 09,
101, 113, 121, 131

Research eeds/Priorities: 79

Research Projects/Findings, Reports of: 7, 8, 19, 12, 21, 75, 30,
31, 32, 37, 18, 40, 47, 48, 50, 58, 67, 72, 74, 81, 23, 84. 01,
93, 99, 101, 102, 111, 112, 117, 126, 130, 131

Reserach Reviews; Literature Reviews:
119., 129

Resource (1uides: 2, 4, 11, 12, 34, 42, 35, 64, 78, 87, 05, 11)1), 128

Rura?-Frbau Differences: 105, 111, 118

Scandinavia; Scandinavians: 67, 99, 11)2

23, 39, 40, 51, 70, 83. 111,

S; it Self -Fsteem: 7, )2, 77, 79, 99, 106, 112, 116, 172,
124, 12.7, I 0

Simvlation Canes: 31, 103, 115, 125

Sloe.:: 37, 112, Li, 12/,

Sui iu I C!.1-;!.; 8 So' oec()nom Lic t..c)rF-;*. I , I 1, I 6, 32, (,;,
, 79, 8.', 107, 110, I I 7, 118

8f)( ui h)ri,.(r 'Fri' irw: 08

!1ocin(wItur;l1 Put torus: 13, '6, 3)), 31, 35, 50, 51, 31,, /6, 17,
96, 9/, 100, 109, 116, 124, 176, 120, 130, 1 31

rt.rw.11p. (If (911 tilr;1 I i (r9.Tit Chi 1(1r-,11: ."4 If, /0, H, 1,
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Student Attitudes: 14, 45, 79, 87, 97, 99, 101, 102, 108, 112, 113,
117, 120, 124, 126, 131

Student Exchanges Not Involving the PSA: 40, 57

Student-School Relationship: 15, 30, 31, 32, 39, 47, 56, 58, 67,

91, 93, 96, 97, 111, 124, 126, 130, 131

Study Culdes, Cross-Cultural: 34, 95, 97

Teacher Attitudes: 13, 37, 38, 1,5, 79, 81, 105, 111, 122, 123, 129,

lin, 1.31

Teacher Behavior: 37, 38, 45, 46, 79, 81, 93, 97, 112, 126, 129, 130

Teacher Education (Inservice 4 Preservice): 7, 12, 14, 17, 18, 2(1,

28, 37, 42, 45, 46, 53, 60, 64, 65, 69, 71, 73, 77, 7S, SO, 97,
112, 128, 131

Teacher-Student Relationship: 1, 13, 18, 19, 37, 38, 45, 65, 66, 7'),

75,77, 79, 81, 91, 92, 93, 97, 110, 111, 112, 126, 110, 131

Teacher Culture, Techniques for: 2, 14, 33, 43, 44, 71, 76, 87, 88,
92, 95, 100, 103, 107, 109, 113, 114, 115, 125

Teaching ),I,thcds/Skills: 9, 13, 18, 19, 20, 38, 41, 45, 46, 69, 79,

93, 100

Testing; Test Bias: 21, 25, 36, 79, 82, 90, 97, 100

Values: 11, 13, 15, 32, 43, 44, 45, 47, 50, 56, 70, 77, 79, 80, 8").

88, 00, 93, 94, 97, 110, 1.11, 112, 116, 124, 125, 126, 130, 1'..

',:arm Springs (Native American Tribal ('roup): 91


